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IDENTIFIER^ 

ABSTRACT ' L . ; 

^Focusing on staff development activities, this paper 
describes the process kindergarten teachers' in one" elementary school 
went through during a; 3-year period as they transferred knowledge 
from. staff development activities to classroom implementation. The' 
development process included participation in work shop's > assistance 
of a staff developer ^observations children and cMssrooms, 
discussions, and feedback. Topics selected for staf f^aevfelopment 
training were chosen because of their importance* in developing aP 
program for' early childhood . In the area of teaching management, 
these activities included child study and observation, room 
arrangement, scheduling', planning, selecting and using materials, 
teacher-made , materials , and parent involvement.' In the area of '' 
teaching strategies, the topics included learning centers, group 
meetings, flannel boards, and block building. Subject area topics 
focused on developing fesponsibili/ty , language experience', 
mathematics, drama, art , movement h . and science !• In many topic area 
sections, discussion of the topic is followed by suggestions for 
kindergarten learning activities. A bibliography lists books about 
activities for young children, various curriculum ^areas, early 
childhood, learning centers, making instructional materials*, 
observing children, parent involvement , room arrangement, specific 
teaching methods:, and staff development. (RH) ' 



******************************* 

* Reproductions supplied by EDRS are the best -that can be made * 

* from the original document. , r * 
*********************************************************************** 



j DEPART fUENT OF E0OCATON 

iSlATiONAL INSTITUTE OF EDUCATION 
EDUCATIONAL (RESOURCES INFORMATION 
. * CENTER IER3C). ^ 

Th& document has been reproduced as 
received from tM^petion or- otganuatton 
.originating ;t, 
V^Minof changes bave beer. iiade to improve 
• » leproduction quality 

OO \ • points ot view or opinions stated w. this docu 

«. ' men: do not necessarily represent official N!E 

* posrtwn or policy-, * 

AN EARLY CHILDHOOD PROGRAM: A CONTINUING 

<\J 4 DEVELOPMENT INVOLVING -MANY CHANGES ' 

Q 

UJ - • ' 



by t 
.CAROLYN GAR'EY 
PARENT TEACHER TRAINER^ \ 



i 



o 



ERIC 



* edited by < 
BasicEducation Skills Staff 



BASIC EDUCATIONAL SKILLS PROJECT^/ 
> - OAK RIDGE 'TENNESSEE 
^ SEP^IBER, 1982 



"PERMISSION TO REPRODUCE THIS 
MATERIAL HAS BEEN GRANTED BY x 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CEISITER (ERIC)." 



• *\ 2 



\ 



* ^ ' TABLE OF COWTBTi 

Tntroduction v . - • 

Teaching Management n - 

* 

Child Study and Observation 
R6om Arrangement 
Scheduling >> 
'Planning 

Selecting and Using "Material s 
Teacher-Made Materials 
Parent Involvement 

t r ■ 

Teaching Strategies * ' - 

Learning'CenferS 
Group Meetings 
Flannel Board* 
Blockbuilding 

Subject Areas 

1 . Developing Responsibility 
Language Experience 
•Mathematics 
Drama ^ 
Art 

Movement 
£cience 

Bibl iography . * 

■ u 



INTRODUCTION 



Programs for, young- children 7iake provisions for learning in 

cognitive,' affective, psychomotor, social .and creative 

areas.' -.These programs take time, patience, understanding, 

planning and refining. This paper will focus'on the. staff 

development activities which./ evolved over a three year 

period for- the kindergarten staff in one elementary school-. 

The paper ^will . describe the process, the teachers went 

throygh as they transferred knowledge from the staff devel- 

opment acti vit \ «*s to actual implementation within, their 

■ * 

individual classrooms. 

\ 

The process recognized) the leadership and guidance <of the 
teachers as '.the essential ingredients needecl to make their 
programs j meaningful to^ children,: The importance 7*f staff 
development* which adds to and strengthens ;i- 3 knowledge; of 
the teacher was 'recognized, Accord* ig to Gordon ,-KTopf, "The 
ultimate purpose of staff development programs in schools is 
to'improve education* for thildren and youth. An underlying 
theme of all staff development programs is that the adult 
'must gee learning and the acquisition of new competencies as 
a life-long process." (Klopf, 1979). % 

During the three year period, the staff development process 
for these teachers included:- participation in workshops, 
assistance of a staff devel oper , observations of chil dren 
and classrooms, discussions and^ feedback. Learning and 
r changes were on-going. Initially, HmeetTngs" with teachers 
provided ^a direction for staff development activities. 
Later, % observations of children and program anwl continuous 
dialogue h<*< teachers . atnd the « ~*iff *?qper 



provided the information' necessary .to formulate a /list of 
topics important to planning a program for young children. 

A program for staff development should^ recognize the belief 
that: individuals grow and -change- as new learnings are en- 
countered. Essential to the success of the staff devel- 
opment program was the participation of the staff. ^ Various 
techniques were employed to.gafn their parties patiQn.. The 
planners of 'the jtaff development program wefe receptive to 
developing a process—a continuing ^development of ch^nye. 
They were also sensitive to situations which encouraged 
growth patterns in individual staff members. An einergingf 
charaqteristic of the staff , development* program was the 
trust relationship of individuals, as the program continued; 
Respect and confidentiality -for staff contributed to- the 
formation of the trust relationship. • • * : m * ? 

A framework for staff development activities was devised so 
that -maximum participation '-by teaqhfers could be achieved. 

.In the^eginning, teachers were masked about conderns and 
needs for . their ^classrooms. Later, workshops were planned* 
so that information was* presented and discussed. Brain- 
storming ' activities and actual hands-on ^experiences were 
strategies used at these workshops' to involve teachers. In 
addition td tfiis c&reful preparation of staff 'activities , 

^another step often- missing from staff development programs 
was added. A staff developer was assigned to the school • 
Responsibilities of the staff developer included assisting 
and supporting % staff as they implemented strategies 
presented to them, and serving as an advocate of ~ good 
teaching. * Evaluation of* the s^aff members -wasr not a 
responsibility of the staff developer.'. Subsequent develop- 
ments also^ played' a very important role in the 



framework of the program* These' developments incluifcd fre- 
quent meetings with the teachers to discuss ^oncerns and ob- 
servations by the staff 'developer for improvement , of class- 
room teaching. Teachers were afforded m numerous oppor- 
tunities to tal k about Thy~chTlc[^^ worked" 
and -also about the qrtjirffization and management of the class- 
room. * • ' * 

In p the plain * developed and described^ briefly above and in 
more detail, earlier* in the .paper, changes occurred. The 
rate of change " varied with each situation, and each indivi- 
dual. The changes were slow and not dramatic. .Sequences of 
observations, discussions ; workshops and meetings clarified 
events and, became part of the foundation for future thinking 
of indi viduaTs. The recepti ve attitude - toward change was 
different for each teacher. The attitudes can be depicted 
as expressing sufficient knowledge; recognition of neeb for 
new knowledge or a change without assistance; awareness and 
acceptance of assistance in gaining new knowledge or 
changing; transfer of knowledge to implementation^ phase with 
assistance, and refinement pf what was implemented with. 
♦ assistance. Individuals beg^n to experience changes in 
their attitudes. As this happened, the individual s ^sumecT 
more responsibility for the recognition of need to add new 
knowledge or need to change; transfer of knowledge to imple- 
mentation phase; and refinement of whatever was implemented. 

Observation 'of teachers followed by conferences with the 
staff developer enabled teachers to be more reflective about 
theic own t£&£htog practices^ Teachers*-? .became more 
concerned with whsi- worked, why something worked and how to 
make it war*, as mil v s appropriate^ answers to questions of 
when, where nd why to do spmething. Ah important factor 



that facilitated change in attitudes w?s the recognition 
that new learnings were to build upon._preyious knowledge. 

The intricacies of educatirig. children pose a challenge for 
those involved. Individuals are often confronted with' many 
experiences .^that , evoke "various reactions such as positive 

■ a-, i „ 

expressions of enjoyment; satisfaction, surprise, excitement 
and concern . m Other expressions ex,i st simultaneously — 
despair, frustration, lonel iness , ' and impatience. A har- 
monious relationship needs- to exist and can exist with, the 
establishment of a staff development program that concerns 
itself with understanding educational situations atid the 
needs of those involved. The staff development program that 
evolved did concern itself with understanding" educational 
situations and the needs of /participants . .. The entire pro- 
gram was' supported by a study of child development which 
took into consideration the influences and factors affecting 
curriculum and methods and depended on the participation of 
staff. Individuals were supported with techniques which en- 
couraged them to analyze, the classroom and teaching 
practices.. The process- developed for the individual* 
teachers that encouraged qualities of questioning, testing, 
analyzing, synthesizing' and implementing changed- many pat- 
terns and at! ies ov^ the three year period. The concept 
of program for young children became "a picture of change 
over time. Together children ana teachers were J earning — 
learning in a way which wiTl continue throughout life. 

The topics selected for staff development were chosen be- 
cause of their importance Jn developing, a program for early 
^ildhood. * Some of the topics were addressee! on a con-' 
tinuona basis with the staff* developer through techniques 
involving observations, discussions r reading, brainstorming, 
and implementing. 



These topics are divided' into three major categories, as , 
follows: 

Teaching Management 

Child Study, and* Observation <■/ 

Room Arrangement » 

Scheduling • ■ 

Planning * 

Selecting and Using Materials 

'Teacher-Made Materials 

Parent Involvement 

Teaching Strategies 

Learning Centers t 

Group Meetings * j\ 

Flannel Boards 

Blockbliilding \ 

— ~" ' > * 

Subject Areas 

Developing Responsibility 

Language Experience / 

Mathematics ' . ■ ; 

* / " to V 

Art t * " * 
Movement 

Science \ 



What follows is a discussion of each topic Jxstaff opportun- 
ities, handouts, and suppoi 
liogVaphy is also provided. 



i^ies, handouts, and supporting materials. A resource bib- \ 



J 



... ^ 



teaching Management 

' Child Study and Observation 
Room Arrangment 
Scheduling 
Planning * 
Selecting and Using Materials 
'Teacher-Made Materials 
Parent Involvement 
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CHILD STUDY AND" OBSERVATION 

> ■ ~ . . it 

J * 

The significance of observing children is developed over a" 
period, of ttme, with' teachers. The ideas developed with 
teachers are "not new; many 'educators' of the past have used* 
child study. * C 

For our purposes, two books were selected to be used- as 
background reading for child study sessions.^ The books 
were: OBSERVING AND RECORDING THE, BEHAVIOR OF YOUNG 
CHILDREN, Dorothy H. Cohen and Virginia Stern", and WAYS OF\ 
STUDYING -CHILDREN, Millie Alrny. -Both books were invaluable 
tools to the teachers" as their ability to observe children, 
was strengthened. \ 

After background reading was started, two or -thi^ee children 
in each room were selected so that .teaclaersVcould focus 
their attentions on % a few. Samples of 'work yfere collected 
and observations ftoted.. The times .for recording observa- 
s tions ■ were many " and not confined totally to special* time 
blocks during the day. These observations occurred when the' 
children were involved with .materials, engaged, in activi- 
ties, interacting with peers and adults during reCess, at 
lunch, during dramatic * play and discussion groups. Under 
the <h recti on and leadership of an advisor from Bank Street, 
the children were observed periodically. Meetings were h61d 
with Bank Street staff to discuss the findings and focus. on 
the strengths of the children. Activities and suggestions 

were made relative to planning for these children^ 

. - . • ■ r . j- v . . ...... 

Numerous suggestions for observing children and recording 
observations wero- explored. by tethers and the- staff devel- 
oper: 

7 10 ' 



° Keep notes *on ,ifidex cards in an index box or In the 

child'.s^ folder ' - 

° Map the room where children are working 
° Keep dated records of the behavior of children 
°. Do sociograms ^ 
° Use an interest inventory 

c Keep notebooks at each center with a record for 'each 
child 

° Use a calendar f.^ge for each child and vWrite notes 

about the child in^daily block 

° Keep all records in a spiral notebook 

° Make graphs of: Things We Like To Do , How We Get To 

~* ^^^^^ — % . . . 

School Favorite Colors , Favorite Foods , or other -ap- 
- propriate subjects , ** 

° Make About Me books - 
0 Tak^ photographs 
° Do sketches of blockbuilding 

° Tape recording of* children" in play < situation or 

learning to read 
° Have each child keep a record of daily activities * 

Develop the ability to use child study as a professional 
skill. According to Almy, "Effective teachers jiot or/1 y have 
to appraise* each child's behavior, thinking and feelings, 
but also set up situations in which * children will f want to 
learn and are likely to learn .effectively . . . child study 
can provide the teacher with* many clues regarding such 
matters, but teaching involves knowledge and professional 
skills that are outside the realm of child study. 11 {Almy, 

1979 rT * . ; . '• ■ r * " V 

r As one tries to solve problems^ related, to teaching, ..Almy 
suggests that <the scientific method be applied ^to^e^ching."" 



* \ Step 1. IcfenViry . the problem 

Step 2. De/elop hunches about its cause .and how it can 

* - be scl ved/ ~ • 

Step 3. Test one or more hunches . • . 

a) Collect data . 

b) Try hypothesis 

c) S^e What happens 

d) Evaluate or general ize- on basis of 'evidence 
(Almy, 1979) 

Tha scientific process .can apply in child" study. * Consider 
this- examp'le; the'^roblem is a child who -uses 'the block 
corner, over -end oven- again not participating in other activ- 
ities. Perhaps with a few 'suggestions the child might be 
motivated to try another area. After observing and 
collecting • information, the teacher generalizes that the 
child likes to 'build highways for cars to travel.. In 
planning, the teacher can include books about cars for the 
library center and a callage about" cars for the art. center.^ 

Teachers may gafn insight into their children by coll ecting • 
samples of their work; using a' tape recorder>to record lan- 
guage, writing dowc "children's la^TgiiageTused during play, or 
by taking snapshots or jnaking sketches of their children's- 
work. Teacher effectiveness is increased because as 
teachers get Hio know children, they discover selections of 
methods and materials to be an easier task. 

Parent conferences can be enjoyable for the 'parent when they 
begin on a posi.tive note with the teacher sharing objective 
information about the child. • 



There are times 'that the information collected "should b£ 
treated with confidentiality* It is true that some stories • 
may be \ funny a^d would bring, a good laugh,, but children are 
also entitled to the right of privaqy. v 
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ROOM ARRANGEMENT 



Room arrangement q v an have an impact on'the curriculum devel- 
oped in a classroom and on the behavior of children. The 
positioning of various centers around the room will depend 
oq: permanent fixtures, noise level of each center- type ac- 
tivity and amount of space. Before, moving furniture around, 
one. should think through the plan and* actual ly draw it. An 
additional aid would be to make small moveable pieces of 
furniture that can' be manipulated cas the room arrangement is 
planned. ■ .' 

ROOM ARRANGEMENT AS A TEACHING STRATEGY,, a filmstrip by. 
Diane Trister Dodge, is a .useful - resource, the filmstrip 
stresses the importance of displaying and .storing materials 
as well as the- arrangement of the room. J[he-filmstM.p-ji5^ 
divided irito two parts . „ The following points are made in 
pact one, V "The Effect of Room V Arrangement and. Display of 
Materials on Children's Behavior": « 

. 0 Keep materials for various, centers separate— painting 
/ belongs with art, not mixed" with beads at the math 
center. ■ • 

0 A mixture.of materials can be confuting and children 
may misuse them. 

■\ 0 Low shelves may be used, to create ... clearly defined 
\ ' areas for art and auiet table toys and books. 



A well organized classroom assists a /child to '^develop 
socially, fosters indepencence add promotes cre- 
ativity. 



"Children . coming rnto a strange new environment need to feel. 



they belong there; They have^to learn to trust this new 
world beftfre. they .feel secure enough to interact with other 
people and materials." (Dodge, 1978) V 



o 



Things you can do: 

- - s 

Provide a locker with name. 

Provide a special place to display work. 

Display materials simply >nd in same place daily. 

Label shelveS'with pictures. . \ 

Develop a routine. f'- 

Have a space 1 arge enough to 'meet wttjK % l the > group. 



°* Ways to helfJ curtail aggressive behavior are: 
\ Provide two of each of the more popular toys. 
Avoid unnecessary. open space in room arrangement. > 
Use "a timer to -help children wait their turn. 

- t ■ 

"When children are having difficulty making choices, the 

room can be stripped of all materials and decorations not 
directly used by the children or created, by them. ■'. . . The 
purpose of simplifying the environment is to eliminate con- 
fusion and unnecessary visual distractions^" (l^ffge, 1978) 

. v . ' ""■ "j 

0 Minimize the number of choices in an area. 

. ■ i . - 
* i -' 

° Keep teacher's supplies stored separately. 

• • I 

0 Keep pictures at children's eye level . : 



° Enclosed center areas are better for children who get 
easily distracted. . * 

° Clean-up is important; put things away the way they 
were stored. - ^ 

^ ° Teachers need to consider clean-up important, and con- 
sider it a learning time. * „ ■ 

° Label shelves with, pictures. 

The following 'points were made in part two, "How the Phys- 
ical Environment .Can Be Organized to Emphasize Certain 
Skills /and Concepts.! 1 : % ^ * . 

° At the beginning of school year, children learn to 
identify object 5 in room. 

°< Limit types and * quantities of materials early , in 



0 If possible, put out two of* each item- in the house- 
keeping 'area. - - ^ 

0 Outline blocks on 'the shelf ancj provide separate con- 
tainers forelock pl ; ay materials. Example: a dish 

■ <p . • » ■* * ■ 

pan for zoo .animals "and a dish pan for farm animals. 

:.■ ' - > a * 

v 0 Materials- in the' dramatic banter are grouped by rooms- 
in the house. 



° In the kitchen, utensils can be grouped by color 
coding. Example: cooking (reef), cleaning (yellow), 
eating" (bl ue) . Color coded outlines of each can, be 
pi aced on the wal 1 . 



° Sequence can - be shown through pictures of any daily 
routine activity. Example: cleaning paint brushes 
by lining up buckets--soapy water, rinse water*, 
. bucket to = clean hands , paper toWels and trash can. 



° A display table should be provided and the displays 
changed f reqi/ihrftly. • 1 

this filmstrip was used with our teachers to demonstrate the 
effect of room arrangement when working with chil dre^i^^The 
teachers requested to see it agkin at the beginning of the 
next school year to assist them with their planning. 



SCHEDULING 



/ 



The way the day's activates are organized into a schedule is 
important for planning by the teacher. This schedule 
becomes routine for children arid helps them feel secure in 
the learning environments A six hour kindergarten offers 

the teacher more time to include a variety- of activities 

^ . • '■•..*» 

that provide for the cognitiye, social , affective and 
psychomotor development of children. 

The following schedule utilizes time well during'a six hour 
day. It < also provides j blocks of time devoted . to the spe- 
cialized goals of an early childhood program. ' 

Suggested, schedule for a six hour Kindergarten:. 

8:30 Arrival 

8:35 to 10:15 Indoor learning centers— individual 
and small group activities 

9;4E v^> 10:15 Staggered snack , 

^0:I C : iO^t? Glean-up 

10:20 to 10:35 Group activities, stories, music,, 
% ' ' : finger pi ays * etc. 

*«■ - . 

/ 10:35 to 11 : 15 * Outdoor learning centers— 

A individual and smal'l group act 1vi- 
: ties . 
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11:15 to 11:25 Clean-up 

11:25 to 11:45 Group activities—music, stories, 

planning 

Preparation for lunch . ** 

11:45 to 12:15 Lunch , 

"l2:15/to 12:30 * Preparations for Vest: ' 'tooth 
' brushing, toileting * 

12:30 to 1:30 Rest. Individual needs, vary. 

Children who are not asleep after 
" 20 minutes may engage in quiet 
. self-directed activities; Children. 
' • who need to may rest until 2:00 
. ■ p.m. 

l v :30 to 2:00 Snack— avail able . on a^ staggered 
basis indoors ;and/or outdoors. 
Children who sleep longer may have 
. snack when they waT<e up> 

1:30 to 2:10 Outdoor o** indoor learning centers 

2:10, to 2:20 Clean-up 



2:20 to -2:30 Quiet time. Preparation for going 
. • home. / ' . ' * jf 

j _ . \ ; (AlthouSe, 1981) '** ' 

Students enter and begin the day by working in centers 
around the room. The teacher then has. time to perform daily 



( 



16 >- _. • IS 



duties of attendance, money and other housekeeping respon- 
sibilities and alsoito work with students in centers. Built 
into the schedule are periods *fqjr clean-up to help-students 
assume responsibility for th6ix work. A long outdoor period 
1/S provided where children also engage in outdoor learning 
centers— such- as balance beam, water, table, sand, -wood-' 
working, painting, playground apparatus,* tricycles and so 
forth under the guidance of the teacher. - 'There 1 are two 
times for group activities. Lunch 1s abojj$J30nirtn.jItes* and a 
clean-up period before sleeping is'TS minutest • 

A block of 60 minutes is devoted to rest. . As the year pro- / 
gresses and .he chiluren grow older, 'the amount of sleep 
needed will decrease. ' Teachers will find that .they have „to 
plan -for twenty to thi rty: minutes of naptime. The remainder 
of time is incorporated into the* instructional "plan for the 
day. . 

Snacks are ^provi ded on a staggered schedule in both morning 
and afternoon .as children work. Worktime occurs again 1rv 
the afternoon through use of centers, either indoors or out." 

By following the above schedule a te'acher can maximize the 
amount of time children devote to their work and al so 
include a wide variety of activities that develop all areas 
of the child. 



PLANNING 



Many present day approaches to the development of an early 



\ 



childhood, program emphasize planning based on broa/d goals 
and developmental objectives. Systematic and continuous 
planning can directly affect the goals of the program. 
Therefore, impQ^ant characteristic of the teacher is the 
ability to plan./ Rosemary Althouse in her book, THE YOUNG 
CHILD, states: "Goocl teachers are planners. Teachers who 
plan, prepare -for the future. 1 " * 



Hildebrand provides *a^ daily plan that calls to teachers* 
attention the activities, they plan in a logical fashion, 
the plan suggested ; by Hi lclebrand includes: art projects, 
science projects,, dramatic play, literature-language area, 
gVOup time, outdoor activity and snack* time. Using this 
plan, teachers can organize the day's activities -for them- 
feeJves as well as°the children. The author also devel- 

oped a planning device for a resource unit. When examining 
the topics, one notices that there are a variety of activi- 
ties designed to develop the total child. The resource page 
includes the following: concepts torbe learned, vocabulary, 
science activities,, art activities , dramatic play themes, 
stories, songs, fingerplays, records, outdoor activities, 
fieldtrips and pictures. (Hildebrand, 1976) 

& - ■ 

Programs in early childhood are very /time consuming for the 
teacher to plan . because, there are no textbooks to fbllow. 
The makeup of the class and the special needs of individual 
students wt]l guide teachers in formulating their program. 



Many books are available to assist teachers as they develop 
the activities.' The use of plan sheets, as illustrated by 
Hildebrand, will hel p the teacher to view the total program 
in terms of shortt and long range objectives.. 

Planning can be Viewed In four steps^/as follows: 

• * 

1) goal setti ng 

2) objectives and activities 
-3) direct application 

4) evaluation , by questioning and observing 

Examples of goal s for an early childhood program and plan- 
ning sheets follow. 

The general direction that a cl assroom will take depends, on 
the framework. The following are broad, general goals for 
'tfye year and may be helpful in setting 'up' an early childhood 
program. 



COGNITIVE DOMAIN. A Child: 

» *t " 

1. Develops sensory and perceptual acuity ■ 

2. Develops new" concepts and modifies and expands ex- 
isting concepts 

3. Develops communicative skills- . 

4. Develops problem-solving ability 

5. develops creative thinking ability 

6. Develops his or her potehtial ^for good health and 
establishes good health habits 



SOCIAL DOMAIN. A Child: * . 

i 

1. Develops a positive sel f -concept 

2. Progresses, from egocentric ways to more sensitive 
feelings for others " 

3. Develops self-control 

4. Learns responsibility 

AFFECTIVE DOMAJ^f. A Child:. , 

: ■ : ' ' ..." ■ 1 

1. Enlarges aesthetic appreciation of the environment 

2. Shows an interest iri learning , 
3; Shows *an openness to. new ideas „ 

.PSYCHOMOTOR DOMAIN. A Child: .v* 

.ft ' . - " 

1. Develops body coordination and is able to use the 
body effectively < 

2. Develops eye-hand coordination" > $ 

3. Develops eye-foot coordination / < 

' (Althouse, 1981) 

> m -' v — 

Other goals may then be developed for specific curriculum 

areas. Objectives may then be written so that the child's 

performance 'of * the activity indicates- if the child is 

learning^ 
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Schedule for a Six-Hour Kindergarten 
(8:30 a.mi» to 2:30 p.m.) ' 



8:30 • Arrival ,. . 

v 8:35 to 10:15 Indoor learning centers— individual 

and small 1 group activities 

9:45 to\o:15 Staggered snack .. 

^0:15 "to 10:20 Clean-up. ^ 4 



10:20 to 10:35 Group activities, stories , music, " 

finger plays, etc. ^ " L'-i 

10:35 to 11:15 Outdoor learning centers-- ' 
j individual and small group activi- 
ties - 

11:15 to 11:25 Clean-up 

11:25. to 11:45 Group acti vlties-rmusic , stories, 

planning * :": 

^ Preparation for lunch 

11:45 to 12:15 Lunch 

12:15 to 12:30 Preparations^ for rest: tooth 

brushing, toileting '■ - . 
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12:30 to 1:30 Rest. Individual needs vary; 

» Children who ire not asleep after - # ' 

^ ' 20 minutes may engage r in quiet 

self -directed activities. Children /-* 
who need to may rest until 2:00 "<*-^ 
% p»m. 

i 

; 1:30 to 2:10/ Outdoor or indoor learning centers t 

c 

2:10 to 2:2'6 Clean-up 

, 2:20 to »2:30^ ' Quiet time. 'Preparation for going 
• home. ' ' 

'*<*'*': 

a ' ' (AUhouse, 19811) 
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Teacher. Daily Plan Sheet 



DATE 



ECIAL CLASSES: Library 
P.E.. 



8:00 -i 8:10 
8:10 - 8:30 



8:30 - 9:0D 



Music 



Roll Call 

Helpers (Monday) 
Ca-1 endar 
Weather i 

Stoty or fijmstrip \ . 

Explain centers and activities 

Group Lessons 



5 





i 




ii 




i • 











9:00 - 10:00 Centers (Choice Time) 



* Art' 
Writing 
■ * :■ Lang. Master 
Books. 
Home 
Puppets: 
Water 
Easel 

Flannel Board 
Letter of the Week 
Manipulatives 
^ Math 

Listening * 
, Lang. Arts 
Science 
* Blocks 
Sand 
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Teacher Daily Plan Sheet 
Page two 



10:00 - 10:15 Clean up 

10:15 - 10:20 Group time, evaluation (What centers did you go 

to? What did you do?) 

10:20 - 10:55 Wash up and lunch 

11:00 Morning children go home 

11:05 - 11:30 * Story or filmst'rip 



11:30 -12:00 Music (songs, instruments, fingerplays) 

Small group work 

12:00 - 12:15 Group time (Story, discussion) 

♦12:15 - 1:15 Bathroom and nap 

4 . t , < Wffrk with individuals or small groups 

' 1:20 - 1:45 'Outdoors or indoor learning center time 

1:50 Bus children leave 

Prepare for dismissal 

2:00 Dismissal 




PROGRAM PLANNING AND EVALUATING 
Daily Plan of Activities 

Date : 

Activity Who Is Responsibl 

Things to remember: 

4 

Art projects: [ 
Science projects: 
dramatic play: . 

Literature-language area: . 
Music area: . 
Group time: 

Outdoor activity: . 4 

Transition: 

Snack menu: , N 
£,iary: 

(Hildebrand, 1976) ✓ . 
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(PROGRAM PLANNING AND EVALUATING 
Resource File Cover Page 

Sub j ect- — 

« . * ■ " 

1. Statement of concepts to be learned: 

2. Vocabulary to develop: ;/ 




3. Science activities: 

4. Art activities: 



5. Dramatic play themes: 



6. Stories, poems, finger plays: 



7. Songs, rhythms, records: 



8. Outdoor activities: 



9. Field trips and special visitors: 



10; Pictures: 
(HildebrancT, 1976) 



SELECTING AND USING MATERIALS 



The importance of selecting appropriate materials was con- 
tinuously emphasi zed. Small group meetings wer£ hel d with 
teachers to discuss materials and how they would # fit within 
the classroom. Durability, quality, need and rationale were 
important factors in deciding which 'materials to purchase 
end use. ; 

c The> teachers participated in workshops that discussed the 
reasons for having certain kinds^of materials in .. tte-^cl. ass- 
room and* also experienced working with the materials before 
they were introduced into the classroom. Hands-on' experi- 
ences were provided for teachers on. how to use parquetry, 
beads, cuisenai re rods and unit blocks. -Several methods of 
recordkeeping wereV presented and the teachers were encour- 
aged to select one that would fit tiheir classroom needs . K 
discussion of recordkeeping with parquetry and beads may "be 
"found beginning on page 29. J * 

Displays^ of mate ri alsTwere ^^o_arranged . Equipment was 
made available so that teachers could lisr^he equipment 
before deciding on what to purchase. One piece qf equipment ■ 
that was new to the teachers was the language master., so a 
preview was arranged. After purchasing the equipment, 
teachers participated in staff activities on how to use the 
.language master in the classropm and how to make language 
. master cards. - • 



A sample of some of the materials purchased for the program 
to enhance chi 1 dren 1 s cogni ti ve s soci al , .af f ecti ve , phys- 
ical , and creative development includes the following: 



Building-Sets 
unit blocks 
Lego brick sets 
Tinker Toys * ft 
giant Tinker Toys 1 
Ring-a-Majig \ 
Plumbers Friend * 
block accesories 



Other 

water table 
butterfly kit 
dish pans 
easel 

all purpose photck?liJ^ary 
book apd tape packets 
Simon 



6S 



Music 
maracas 
cymbal s 
tri angle 
tom-toms 

tone block and mallet 



Dramatic Play 

play screen with a puppet 

front . 
kitchen furnitwe 
high & chair^ 
dolls 

dri ving bench 
puppets 



Movement 

airplanes , trucks 
trikes, scooters 
Stepping Stones 
balls 

balance beam 



Records 

Learn Through Basic/ Skill 5 I* 

- .II. p * 

Simpl ified Folk 
Getting to Know Myself 
Folksong Carnival 
Home Made Band 
Creati ve Movement 
Rhythmic -Record-Parach'ute Pl ay 




Manipulat.ives 

pegs, pegboards , patterns 

quiet counters and other 

counters 
puz2les--assorted . ; / 
lacing cards — assorted 
parquetry and cards m 
Bingo, (color, number, 

alphabet , rhyming) ; 
, sequence cards';- ' ; 
felt letters, numerals 
wooden, calendar 
Cui serial re Rods and Idea 
stencils for tracing 
colored cubes V" 



Equipment 
hot pTates 

Language Master and Cards 

1 1 stening centers-headphones 

projector 

record player 

tape recorder-tapes 



Book 



RECORD KEEPING WITH PARQUETRY AND BEADS 



; i - . . . ' " - 

Bead activities develop many basic skillls in boys and 
girls. By using the beads with bead cards in a sequential 
manner, the following skills are developed:. 

color, shape, and size discrimination 
perception of space 
di rectional ity (left to right) 
v eye-hand coordination 
. finger dexterity 
.spatial relationships 
one to one correspondence 
matching 

classification x - 

auditory and Visual memory 

sequencing 

organization 

problem solving 

Working with parquetry pieces can .develop the following 
skills: 1. 

* 

color and shape discrimination 
sorting and matching 
parts to whole relationship 
eye-hand coordination 
spatial relationships 

By keeping track of the cards a child. works on, you can-more]- 
readi f ly see growth patterns of individual children v andx the* 
class as a who\e. The record can also be used in parent and 
student conferences to indicate what the child is working 
on. / 

The record may be kept up to' date by the child underdose 
supervision by the/teacher. Careful attention must be given 
to orient the children to their responsibilities. and also to 
check the work. Another form of record may be kept by the 
teacher- or another adult working in the room. * . - 
-•• - _ it . . ' . . ■ .... ... 

All of the- following, systems of mangement depend -upon a 

color and number, code and -also storage of .materials and 

record keeping devices. 

. «■■. ■ . x, " 

• • -\. • ■ * 

•' ■ • ' • : x,- . . ' .. 

.. . *> n xx. 
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Example #1 ^ 

The format of" this system includes up to twenty circles a 
sheet for beads and up to twenty-two for parquetry. ~ A small 
number beside the circles indicate the level of difficulty. 
There are fourteen stages for beads. There would be four 
sheets to keep. Each one is labeled beads or parquetry with 
a. picture in the upper right hand corner. A color word in 
that corner indicates divisions of difficulty. Blue being 
the easiest with- twenty circles, progressing to re<J, with 
eighteen circles, then green with sixteen circles and 
yellowi'the most difficult "with fourteen circles. 

As/a child accurately works a card, s/he then colors in a 
circle." For/bead cards, a child may not need to do all cards 
for "each of the eleven levels. You may set the number at 
three or require that s/he do them all. 

To adapt for parquetry the following number of * circles is 
used per page. Blue would have nineteen circles, red would 
have twenty-two, green would have thirteen and yellow would 
have eleven. The same procedures as used for beads would< 
apply. • , 

Example #2 

Numbers are arranged around the edge in the same number 
sequence as presented for example one. A small line under 
the numbers and fourteen small numbers below the line indi- 
cate the level of difficulty. As a child completes a card, 
the number is hole punched. ( 



Example #3 - 

This is an adaptation of #2. A master is divided into four 
identical rectangle^. Around the edges are twenty numbers. 
A place for name, date started and completed, the word beads 
or parquetry with a picture and a* circle on each rectangle. 
The circle is colored to indicate level of 'difficulty. Each 
child has a rectangle. As s/he progresses from one color 
level to the next, s/he receives a new rectangle. The num- 
ber "is hole punched as the child completes the task cor- 
rectly. . v 

Exampl e #4 

This is a class record sheet. Use a manilla folder. Each 
side would have glued to it. a sbset with the. names of the 
children going down the left hand side and nurft&ers going 
across the top. There would be boxes under each number and 
beside each child's name. A blank in the upper right hand 
corner for the word beads or parquetry and cdJorj, level. As 
a child completes a skill card, an X is placed in the box 
under that number. * 

Along with this form of record keepings the skill cards will 
need to be divided into color groups—blue, red, green „ and 
yellow. Each color would have cards with tabs to separate 
the skill cards. For example, for beads the blue, section 
would have twenty dividers with tabs with numbers one to 
twenty on them. 



The class record sheet is kept by the teacher or aide. The 
other record keeping devices may be colored or hole punched 
by the student. The teacher could keep them as well, but 
they are intended for the student to use to foster self dis- 
cipline. 

A policy should be established wtih students so that »they 
show the teacher or aide completed work so that they may 
learn if they are right. They go on to the next carch when 
they have correctly completed the one they are wording on. 
In checking the child's work, vocabulary concepts can *be 
strengthened. For example: MJiat color is beside the blue 
bfcad? Show me a square. 



35 



2 [ 3J 4 

Name 

Date, startedl 

•vv 



15 



2 3 



Name. 



Da+e. started 



AAA 



IS 




36 



1 [_3J j_]_5 
Wame_ 

Dste C«w£d»4_: 




15 



2 .3 4 



QtVe. sVaried_ 

Date. CoYApletd _ J 

AAA 



(6 




10 



\3 
"Si 



(o 



]_ 
3 




15 14 1.3 



ERIC 



1 ^3 |H}3^ ]7 |) Q )l/ )l2(l3jl4 



\5 



16 17 



ame. 



Dale Comple."Ve4 



R 



2. 



par c^ueVv 




ERIC 



TEACHER-MADE MATERIALS 



As the teachers worked with the children, they realized the 
necessity of having additional materials tc help teach 
reading, math, and other subjects. They realized that while 
commercial materials were available, they could design ma- 
terials and actually custom tlai lor them to their particular 
classes. In making the materials the* teachers considered 
the particular interests 'of the chilren, appropriate vocab- 
ulary, and skills the children need to learn as well as the 
skills they already know. There are many resource materials 
available to teachers who prefer to develop their program 
with activities that are teacher prepared. **\ 

Time can become so valuable that many teachers often feel 
they just don't have'time^to prepare materials/ Parents are 
often very willing and eager to, help. The teacher selects 
•ttie activities and sends the materials home for the parent 
to make. Sometimes a teacher may invite several parents to 
schpol to work on activities. 

A system c^n^be, deyel oped to record the materials which have 
been made. Index cards can . be used to writ6 t the name and 
description of the activity. One teacher who developed nu- 
merous activities also developed a listing of material^ and 
placedothem in numerical order. The material s- were classi-. 
fied -by content: math, language, reading, listening and 
science. Under each category the teacher-made materials are 
listed with an identification number. The identification 
number was then placed on the index- card where mor/e detailed 
information about the particular activity was recorded. 



Several books are listed in the Bibliography which can be 
useful to teachers as they make material's. A few titles: 
OPEN LEARNING - Barbara Day 

WORKJOBS II— and other Workjcbs book - Mary Barata 
Lorton * - 

AN ACTIVITIES HANDBOOK FOR YOUNG CHILDREN - D. Craft 
and R. Hess 

GROUP ^AMES' IN EARLY CHILDHOOD - R. DeVries & C. Kamii 

Examine the activity described below for possible skill de- 
velopment in observing, listening, and predicting. 



IT'S IN THE BAG! 

Make a . drawstring bag and fill it with objects. Be very 

dramatic as you explain,, "Everyone will take turns reaching 

into the bag and pulling out an object." Then ask questions 

* i 
to get started. . J . 

"What can you do with it?" 

"Where was it yesterday?" Y 
"Could you play with it?" -.„••• J 
"Can you feed it to the cat?" ' / 

As children catch on— som will tell. you what the object is 
used for; some will mafce up tales about the object and 
others may be very practical. 

Bag Items: *' i \ 

walnut ✓ 



watch 
coupon 
ring 
leaf 
fork 
letter- 



-ryo-yo 
'clothespin 
measuring cup 

"^leather*" - : 



Change the items every now and then ,| for example: 

a. Mystery bag—Child closes eyes and reaches into the 
bag. By feeling and senses other than sight, 'the 
child tries to guess what the object is. 

b. Child chooses an object and tells the others about 
it. They have eyes closed and try to gues'S the ob- 
ject as the child describes it. 

r 

Other kinds of activities may be made so that the children 
can practice skills such as classifying, matching, alphabet 
.skills, recognition, alpfjabet and sound matching, counting 
and one to one matching. The children can work the activity 
under the supervision of an aide or volunteer, or -indepen- 
dently. 

Teachers are given numerous opportunities to. become involved 
in making their own games and* activities. All necessary ma- 
terials were provided at the workshops. 

A lot of materials that are usually thrown away around the 
house can be put to good use at school. These materials can 
be scavenged and used to supplement science and math as well 
as in the preparation of teacher-made materials. On the 
next page, in a letter to parents, is a scavenger list that 
can be used to involve parents in collecting Sterns fpr the' 
classroom teacher. 

Please note that the principal or supervisor should be "aware 
that you plan to distribute such a letter. -Also, the tear- 
off portion should be discussed with the principal since the 
idea of asking parents to donate some purchased ftems may be 
objectionable. 
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Dear Parent, 

We are busy making plans for the year. Many things that are usually* thrown 
away at home could- be" used by our class this year. Please send to school with 
your child any of the items mentioned' which you may have. - 



s. 



bottle caps .-. 
camera containers 
baby 'food jars and lids 
plastic margarine tubs and lids 
clothespins 
shoeboxes 

smalt boxes for games 
newspapers* 



empty spools 

buttons , 

pops tele sticks 

bubblegum machine size toys 

magnets 

magazines 

empty toilet tissue rolls ' 
paper towel rolls 



small carpet squares 

Perhaps, there are other items that y, a are aware of that may be of interest 
to our class. • Just send a note or call and -we can' talk about them. ; 

T - - - - - - - - - - - - - - - - - - - - - r - - - - - - - - « 

In addition to the above named items, if you would be interested >in donating 

any of the following items, place a check by it and send this "portiori'back to school 

- '-^ " ... 

with your child. 

lunch bags waxed paper , . d ried beans 

straws J sponges aluminum foil . 

paper plates ? ' ■ <! '* 



Parents Name 



The directions for another teachel^made game appears -fc>elow. 
The game can be used by the child andxteacher together, the 
child independently, or by the teacher for assessment. The 
game may be adapted, depending op the age and skills of chil 
dren. 



Materials needed: envelope, cards, pen. 




On. thfe front of the en^lope, ru ^; of ^^l!!^ 
columns. Label each with a picture or word cat eg&gyV Stu- 
dents pull pitture or word cards from the enve^ope^and sort 
them into the correct categories. Combine all types of 
words for older children to make, an interesting, acti vity. 
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PARENT INVOLVEMENT 



Recognizing the importance . of the role of the parents in ; the 
child's education led to several workshops to. enhance parent • 
effectiveness* Topics for workshops were: Language Experi- 
ence, Junk Art, Cooking, How to Help Your Child learn to 
Read, Summer Activities, Bookmaking, Special -Needs and Prob- 
lems, and' Helping Your Child Develop Responsibility, On 
some occasions, teachers led ^the workshops and at other 
times it was rmore important for teachers and parents to 
social ize aYtd, get to kriow one another. 

Another form of parent involvement was through the volunteer 
program. This required staff training on how to use volun- 
teers. ^Volunteers participated in orientation and 
training, ?r The -National School Volunteer Program, (NSVP) was 
a source for information and training activities,. Also, 
please ;see the Bibliography for additional resources on this 
subject-* 



. TEACHING STRATEGIES 




Learning Centers 
-Group Meetings 
Flannel Boards 
Blockbuilding 
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LEARNING CENTERS 



The role of the teacher in developing learning centers and 
using them with children provided a theme for staff activi- 
ties. The idea^ of work areas or learning centers in the 
classroom was not new* In the past;, the addition of some 
center areas to the kindergarten had created a new "pok. 
Centers for science, language arts, writing, math, and in- 
door movement were added to tfie already existing library. 
Dramatic play, woodworking, water and sand, block art, and 
music centers were also added. ■ 

Reading materials on learning centers were developed for the 
teachers by the staff developer. Hand-outs were often given 
to teachers and the material was discussed. Occasionally, 
the staff, developer demonstrated .the. use of new centers with 
the children so that '..the teachers could observe the process. 

Jhe_Cho^e Board was recommended as a means to manage all jof 
the center .activities. A Choice Board is a management/ tool- 
which can be used for planning and record keeping. Pictures 
of * centers are represented on a pegboard with hooks below 
each picture. Each picture is numbered. As a child makes a 
selection her/his name tag is placed by .the picture of the 
center. The use. of the .Choice Board- with the children was 
introduced by the staff developer and initiated in large 
group meetings so the students could learn the process. 

?% * ' ■ 42 , 45 



WHAT ARE LEARNING CENTERS? 



A learning center is an area within a classroom that con- 
tains a collection of activities that have been planned and 
organized to teach new skills or concepts , review 6^|r enrich, 
skills and 1 concepts. Activities at a center shoulcj^ be 
varied to provide options for various individua;ti. learhing 
styles. Two or more centers may be combined at- times to 
provide multimedia' approaches for a specific skill to be 
taught. An example would be the pairing of a listening cen- 
ter with vowel records and activities with the reading 
center to teach the skill vowels or a filmstrip projector 
added either to the listening or reading, center to show a 
filmstrip about the skill vowels." A specific learning 
.center can also offer variations in degree of complexity of 
the skill at the center. v A learning center such as a 
reading center may offer activities related to many reading 
skills. - 

the terms station, 1fVf%^st center, learning center and. en- 
richment center are often used interchangeably. Those terms 
may have slightly different meanings, but share common 
features. \ These features : include: ^ . ; 

° a nonrtraditional Classroom organization'pattern* 1 
° varied multi -media activities - 

opportunities for children Who learn in different 
ways and at ^different rates 
time for 'children to interact with each other 
children i^stwe responsibility for learning with 
teacher guidance^ 

practice in following directions, practice in basic 
skills .• : ^ • ■.'/■■■. 

development of creative thinking skills. 



The word "station" has been used here to designate individ- 
ual activities within a 'center. At. the : reading center on 
vowels, there are. six different stations (activities) a stu- 
dent may do. Not all stations ajre required of all 
students. Learning centers offer a mode of instruction that 
is skill oriented or content oriented, organized and planned 
allowing a student to assume responsibility for learning. 

"An interest center is fitesigned to highlight material that is 
not necessarily part of the regular classroom curriculum. 
It focuses on the student's interests. Interest centers 

provide a teacher with a means of personal izing instruction. 

... 1 ' .... 

Enrichment centers' provide* alternatives to students engaged 
in a unit study. Tjhey are used only after introduction of a 
unit of study. They help extend, enrich and develop further 
a. student's knowledge about the topic of instruction.. 



WHY USE LEARNING CENTERS? ( 

Learning centers are only one_of several approaches. to. indi- 
vl dualize- instruction and learning for the student. They 
offer an alternative to seat work. Teachers can provide 
students with information about - learning in a variety of 
ways. Students can actively engage in their learning by 
participating in various activities. In order to support 
moving into a center approach is a means of individualizing 
instruction, let's look at somd beliefs about children and 
implications for using centers. 
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BELIEFS ABOUT STUDENTS 



IMPLICATIONS FOR CENTERS 



Students are curious and will explore without adult 
directions. 

Motivation and Interest are increased when students 
share in planning goals, content, and processes. 



kctfve participation and exploration in a classro 
environment filled with alternatives fact 
student's growth 



classrooflL 
litates a\ 



Students are capable of making slgnffk'&nt decisions 
about what and how they learn. 



Student learning is enhanced by opportunities to apply 
Information to new situations. 

Students develop at their own rates and in their own styles. 



Cognitive development proceeds from concrete experiences 
to abstractions based upon those experiences. 



Excessive direction by adults leads to student conformity t 
apathy, and genuine disinterest. 



Students who lack success In school have negative views 
about most experiences schools have to offer. 

Students. J earn to accept responsibility by making decisions 
and by accepting responsibility for those decisions. 

. '. \ ' 
Students are capable' of monitoring and evaluating tiieir 
own progress. " 



Develop centers for expl oration. of interests, subject 
matter, topics, and skills. J 

Have students participate In planning, implementing, 
and evaluating centers, and have specific centers for 
interest development and sharing. 

Alternative centers are desirable: skill development . 
centers, Interest and fun centers f exploration 'centers, 
interdisciplinary centers, reading centers, listening 
centers, construction centers. 

Center purposes and designs should contain a variety of 
learning alternatives and media to capitalize upon * 
student abilities and desires for choice. 

Learning alternatives in centers should help students 
gain and apply new knowledge and skills. 

Centers should offer a wide variety of learning 
alternatives (including media and materials); students 
will Ohoose those alternatives most consistent with 
their own learning styles. , 

Centers can be places where manipulatives and other , 
learning materials for concrete experiences are easily 
accessible. , 

tenters should maximize opportunities for student self- 
management and self-direction based upon student 
abilities to be self-directive. . . 

Centers should have a range of learning alternatives 
to accommodate varying abilities. 

Students should help in designing centers and have 
choices within and. among centers,. 

Teachers and students develop, techniques for students 
to manage their own learning progress. Teachers help 
students understand the importance of choices and 
their consequences for learning. 



The bel iefs about students and Impl Icatlons for centers are copied from Blackburn & Powell , One at a Time , All at Om^ 
pacific Palisades, California: Goodyear Publ ishing Co. , 1977), p. 54 48 
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MANAGEMENT OF CENTERS 
X 

Centers can be managed by using one of many styles of plan- 
ning systems. These planning systems include the following: 
rational scheduling 

assignment * ' / ' : 

choice 
contracting 
5l f -prog ramming 

After gaining experience with centers, teachers may develop 
management plans that incorporate more than one planning 
system . 

In. ; rotational scheduling students - are rotated B through 
learning, activities. They do not decide the time they are 
^t centers, but/ what they will do there. This" system works 
well with a basal reading program.. 

*\ 

In assignment planning students are seftt to centers based on 
diagnosed needs. They may. decide when .to go and what to do 
there. 

Stqclents select the activities , and it is the teacher's re- , 
sponsibility to observe and plan new activities for the stu- 
x dent' to select. This is a choice system. 

Contracts are written^ agreements between the teacher and 
student. In a contract situation the student assumes re- 
sponsibility for* doing assignments. In self-programming, 
students set their own course for learning based on avail- - 
ability of activities and resources in the room. This type* 
is particularly useful to. use with students who work^-w«lJ^ 
independently and useiihitiative in working. 



Once a system has been decided upon, it should be introduced 
to the students and used consistently. : On the following 
pages is a description of one system that can be used to 
.manage centers • More complete management systems can be 
read about 'in ONE AT A TIME,. ALL AT ONCE by Blackburn & 
Powell • 
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A PLAN FOR WORKING WITH THREE GROUPS 



Time: , Approidm&My one hoUh 
and fcfcrty-five minutes 

The first 15 minutes the teacher works with total group In a language-relateo^actlvity and gives 
directions to all groups for their Independent activities. These directions are Ideally written on 
the chalk board or on a chart, and placed In the center. , - • - 



Group A 



Group B 



Group C 



(30 minutes) 



(30 minutes) 



(30 minutes) 



Teacher works with this 
group now: \ 



This group works in 
learning centers at this 
time. t> 

i 



This group wcvi? I" 1 * Independency 
on enrichment activities at 
this time. 



(30 minutes) 

» This group works 

\ Independently on enrich 

meht activities at this 

time. \ 



(30 minutes) 

Teacher works with this 
group now. 



(30 f i^utetf) 

This group works In learning 
centers at this time. 



(30 minutes) 

..This group works In learning 
centers at this time. 



(30 minutes) 

This group works Inde- 
pendently on enrichment 
activities at this time. 



(30 minutes) 

Teacher works with this 
group now. 
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Reproduced from Imogene Forte and Joy HacKenzie, Kid's Stuff Reading and Language Experiences Primary Level . 
(Nashville: Incentive Publications, Inc. 1969), p. 293 - 
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A PUW FOR DEVELOPING A LEARNING CENTER f 

% 

I. Objectives—What do you want to teach? 

A. Central purpose for the 'tenter 

B. Specific purposes for each level , activity or 
content area *\ 

II. Tools & Materials—With' what will you teach it? 
III. Operational Procedures — How will you 30 about 
teaching it? 

A. Introduction of center 

B. Directions for use 

, C. Well-defined procedures for activity 
IV. r Provision for Evaluation—How will you know what you 
have taught? (May be built in as* part of operational 
procedures.) 



Imogene Forte and\Joy MacKenzie, Nooks, Crannies and Corners 
Lear ning Centers for Creative Classrooms , (Nashville, 
Tennessee: Incentive Publications, Inc., 1972)p. 135. 



F. 
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TWO TITERS 



Together we, talked about setting up additional centers in 
the room* These additional centers should be based on ob- 
jectives and activities changed as needed. We- brainstormed 
ideas for a. writing center' using materials already avail- 
able. . 



r Writing Center 
(materials readily available) 



laminated tracing cards 
laminated <jl phabet 
laminated names 
laminated numerals 
wipe off cards 
finishing, shapes 
blocks with pattern cards 
chalkboard, chalk* 
tracing shapes 
stencil s 



clay and pan 
sand tray 
tracking care 
magic markers 
paper 
crayons 
pictionary 
magazines 

flannel letters w/ phonetic^ 
pictures ^ 
rubber stamp set (lower and 
m - upper if possible) 




We talked, abdut keeping the necessary materials at each -cen- 
ter! For example, paper,. /pencils, ,, b«yons ; could be a part 
of. the art center, but should also be aSpart of the writing 
center. *A central storage of materials should be available, 
but necessary materials at- every centerwill increase atten- 
tion. span, reduce unnecessary movement, maintain child's 
interest longer and assist child in completing task. 

We addressed ^ the question of what can I do to *fhatce the 
11 brary more interesting? The following were suggestions 
for that center. . 
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Library 

characters to go with books change books frequently^ 
stuffed animals few books 

resting mat - •* ' throw pillow 

bean bag puppets ■ 

flannel stories , * individual books '^^C* 

class books sponge storybook characters 

(at writing or art center) 



SUGGESTIONS FOR SCHEDULING CENTERS 



1 % Schedule centers each day during reading instruction. 
\DuxJn~g this time block, one group will be assigned to 
seatwork, and the third group will be working indepen- 
dently at centers. Rotate the groups. 

2. Choose a large block of time such as a Wednesday or Fri- 
day afternoon. All students -work at centers. This 

, allows the teacher to "float" so ihat^ s/he may supervise 
and eval uate. \ 

3. Use a -smaller block of time such as 30-60 tniiiutes. Have 
all students at centers each day of the. week during this 
time. 9 Increase the center time if and when you feel 
more comfortable with it. ? . 

4. Let about one fifth of your students work at" centers dn 
* Monday for about an hour while you^ working with 

small group and others are 'doing independent seat work. 
On Tuesday a different group works in centers and so on. 



5. Choose one content area. Make plans -to use centers for 
just the time that will be spent each week in that? one 
subject area. 



Interest Seminar Manual % (The Education Center, 1411 Mill 
St., Greensboro, N.C., 1979), p. 5. 
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EVALUATION OF CENTERS BY THE TEACHER 



Tjiis should be done frequently to make certain that the 



Are there centers for growth in skills; is it time to 
change some of the skills? 

Are various curriculum areas represented? 

Are the interests ' of the students included; are they 
maintaining the interests of the children? «w 



Have they been used by everyone; do they need to be -up- 



dated? ' 

Do they provide for individual differences? 
Should I add additional centers? 

Are the students experiencing difficulties? If so how 
and what can I do to help? , 

Did I provide directions—are they clear? 

Are. there places to put completed or incompleted work? 

♦Are there procedures for the students to ^Sheck and eval- 
uate or record their own activities? 

Are they balanced so that successes in many areas can be 
experienced? . 



needs of the children are being met. It should be a contin- 
uous, daily procedure of -^observation of students and inter- 
action with students. 



Ask yourself the following questions: 
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EVALUATION DEVICE FOR THE STUDENT 



Evaluation becomes a process in which both student and 
teacher engage* Below are some eval uation devices that can 
be modified and used effectively with learning centers* 



- anecdotal records 

- drawings 

- manipulative bulletin boards 

- open ended questions 

- games or quizzes 

- Jogs , diaries 

- graphs 

- tests-- students and teacher made 
-charts and posters 

- dramatizations 

- art projects 

- tape recordings 

- suggestion boxes 

- scrapbooks 

- dioramas 

- building and constructing 

- creative writing 

- experiments 

- records of observation 
-interviews, discussions, debates 
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GETTING STARTED 



Move slowly in the beginning. Initial ly,\one center or two 
centers will be enough to acquaint student! to a center- 
style approach. As you proceed, you will move through vari- 
ous transitional phases. The children will probably adapt 
very ^asi ly to centers , but the . teacher must al so be com- 
f ortablewTto the process to implement centers. It involves 
the natural Jpr^pcess of problem solving and , depending upon 
individual telling styTes, all or only some phases will 
happen. 



A good center with which to begin is listening. Start the 
center. as a means to repl ace seatwork for a group of stu- 
dents. Giyeicl ear -and concise directions about center, use. 
Stories for pleasure as well as skills tapes can be used. 

After a short tjjrne period of possibly two weeks, add another 
^center and allow a specified time for use of centers- (30-60 
minutes). The teacher's role during that time is to observe 
and keep notes; 




Whileftne students are learning to use the centers , the 
teacher role is to emphasize the procedures the children are 
to follow. Explain directions carefully, provide necessary 
materials, places to put completed work and what rules are 
necessary. Students are actually taught the skills needed 
to work independently at the centers. Guidance is a part of 
the classroom, whether it is applied indirectly or 
directly. Planning and observation become key ingredients 
that insure the success of your centers. 
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As soon as the students and teacher have experienced a 
couple of centers and established procedures, other centers 
may be implemented by:/ < % 

I 

1. Adding more time to center time'and creating addi- 
tional centers. Then teaching will take pi ace 
directly in the centers. 

2. Use a center approach in a curriculum area — for 
example, language arts center — and then add other 
areas such as science, msth, etc. As you add cen- 
ters, the amount of time increases. 

3. Team with other teachers to set up centers for one 
or several areas of ^curriculum — sharing the respon- 
sibilities. „ 

USING A CHOICE BOARD 

I ■ . " 

Decide which centers will be required to participate in 
weekly and those that a child may choose daily. Make 
certain that both types are understood. One . method is to 
employ the use of a Choice Board (a piece of pegboard). All 
available centers are named and pictured on the pegboards. 
Pegboard hooks determine the number of children who can be 
at a center at a gTv&n^time. On the same' board is a space 
for hooks so that v each child may han<f a name tag on the peg- 
board. When children go to work in a center they place 
their names under their center choicer ,Wt\en the work at one 
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center has been completed, the student may make another se- 
lection on the Choice Board. Openings at centers will be 
indicated by empty hooks. After selecting, the child adds 
her/his name tag to the new center^and goes there to woric. 
At the end of the designated time for centers, name tags 
should be placed on the" side of the Choice Board alloted for 
name tags. 

On a bulletin board located near the Choice Board, the 
teacher 1 ists required centers. Students are responsible 
for choosing them sometime during" the week. A record- 
keeping device should be posted so students can check off 
when they have been to the required centers. . 

Instead of using a bulletin board, some teachers prefer to 
usfe an additional pegboard entitled, "Required Centers for 
the Week. 11 Under the pictures of the centers, the. teacher 
places the names o"f~ students who should use the centers each 
week or daily. Language arts and math are centers that 
should be required* Individual assignments can be made. 
Some students may have two math times and four language 
arts. 

Materials needed: * 

2 pegboards— 24 in. x 48 in. each 
pegboard hooks 
J key tags 

pictures and labels for centers (use old equipment and 
supply catalogs) SB*- 



CHOICE BOARDS 

Help a. Child To Learn To: 

make deci sions ' 
assume responsiblity for owrf learning 
^ work independently 

work with other children 
complete a task 
share materials and take turns 
put away materials 

+ ■ i ■ 

Hel p Teacher To: 

observe children, especially in their choice 
organize learning centers 
prevent overcrowding 

evaluate use of centers and change as needed 

Learning Centers Children ^(live (The South Carolina State 
Department of Education, Columbia, South Carolina). 
1973, pp. 16, 17. 
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GROUP MEETINGS 



Some activities naturally lend themselves 1 to meetings >6f the 
whole class or groups of twelve or more children./ These 
meetings can be used to introduce or discuss new/ content 
into the classroom. A meeting can povide opportunities -to 
discuss how things are going within the classronn and to 
gain input from the children. Directions and /lans for the 
day's work should be included in group meetings. Discus- 
sions of current events, newspaper articles or pictures can 
also, be held during- a "group meeting. Musical activities, 
puppetry, dramatizations, sharing, and fingecplays^are good 
for meeting time. Reading to children on a daily basis can 
be a group time activity. . ♦ 

A full-day program schedule can accommodate two or more 
large meetings oach day. Group meetings, like any. other ac- 
tivity, should be planned. The group time activities should 
tie in with the topics currently being studied by the chil- 
dren. 

The staff developer assisted the teachers with large group 
meetings by: - 

.? 

° demonstrating how to introduce new content in various 
centers to a large group and 

° sharing her observations, of teacher-led class 
k meetings, and encouraging teachers to use group 
meetings to solve class problems. 




FLANNEL BOARDS 



Children's interest in literature is heightened and language 
skills can be developed through the use of a flannel board. 
The colorful figures are attractive to children and serve to 
focus <3ir attention* Skills such as receptive listening, 
auditory memory, attention to details, sequencing, charac- 
terization and extending vocabulary can . be taughtusing the 
flannel board. 

f The fla'nnelboard captures the children's attention and i§ an 
ideal instructional tool because it can be used over and 
over again. Children will enjoy helping you put the charac- 
ters on the board or playing with them in the library center 
after th# story— recreating, the story or making up a new 

•one. * 

Seme stories adapt to the flannel board better than others. 
The stories should be simple and have few characters and de- 
tails. Fast paced stories could be better dramatized. 

Flannel boards may be purchased commerci al ly or made. Ob- 
jects for the flannel board may be made of colored felt, pel- 
Ion colored with markers or paper backed with strips of 
felt. 

\ 

A technique for making flannel NStories which utilizes the 
illustrator's drawings of the selected book was developed. 
The text was typed and each picture of scenery or characters 
to be used is carefully traced. A handout .to be shared with 
teachers^ at workshops is made * of the text and 
illustrations.. This technique makes developing flannel 
stories much easier and faster. Teachers will then be able 
to use .more stories with their classes. 



(jn addition to the flannelboard, children enjoy fingerplay.' 
Fingerplay can be used to teach concepts, sequence,, lis- 
tening skills, motor 3 development, relaxation, increase 
attention span and add to the vocabulary of the child. Some 
fingerplays can also be used with the flannelboard. 

Fingerplays should be coordinated with teaching and selected 
to help teach concepts— size, shape, number antT'cii recti on. 
Starting a file box of fingjerplays is suggested so that a 
variety can be used during \group time. The fingerplays 
written on index cards can serve as reminders of the rhyme. 
However, it is best to memorize them. . 

When introducing fingerplays to the class, remember the fol- 
lowing points: 

° Demonstrate actions when saying or singing words to 
the group. 

° Do repeat the fingerplay encouraging children to do 

the action. 
° Do again putting action with words. 
° Keep slow enough for children to learn, 
0 Do variations. 
° Be enthusiastic. " 
° Repeat old favorites. 

° Send words of fingerplay home for parent to enjoy 
with children. 

° Make large copies of fingerplays to plae^on wall for 
other adults in the room. (Flemming and Hamilton, 
, 1977, p. 45) 

Teachers participated in flannelboard and fingerplay work- 
shops several times. The workshops were v^y popular with 
teachers and were - requested over and over again. New 



stories were prepared for each workshop along with old fa- 
vorites . Teachers were provided with the necessary materi- 
als to make the stories. Since they are time consuming to 
make, sharing of flannelboard stories facilitates the 
teacher's planning and increases utilization of the 
stories. A flannelboard story follows. 
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EVERYBODY SATS 
by Mary McBurney Green 



Red rooster, red rooster, with your red cjxrkscomb, 

tell me what you like to eat when yoy^-s^aich the ground for food. 

Corn and grain, and 1 itt le bugs, too* 
That's dinner for a rooster. 
Cock-a-doodle-doo! 

Little pig, little pig, will you tell me what you're eating/ 
when you oink, oink, oink? 

{ittle pig is eating table scraps, corn and sour milk. 
That's dinner for a pig. Oink, oink, oink* 

Big horse, big horse, standing by the barn, 

tell me what you eat when it's dinner time for you? 

Grass from the pasture* hay and oats from the barnf. 
That is what the horse eats when 'dinner ^m e^is her e. 

Bugs and berries, worms and seeds. 

That's dinner for a little bird. Peck. Peck. Peck. 

Little kitty, are you hungry when you mew, mew, mew? 
What kind of dinner is a dinner for you? 

Warm, *weet milk to lap from a bowl. 

That's dinner for a kitty. Mew. Mew. Mew. 

Big cdw is chewing all day long. 

What are you chewing, big cow, big cow? 

Grass- from the pasture, hay from the barn, and chopped-up corn 
stalks, too. 

That's dinner for a cow to chew. Moo. Moo. Moo. 

Hop-toad, hop-toad, with your bumpy brown back, 
what food do you find when you hop, hop-toad? 

Beetles and mosquitoes and little flying bugs. 
That's dinner for a hop-toad. * Hop. Hop. Hop. 

LiU'e lamb, little lamb, with your curtly wool coat, 
tell me what you're eating for your dinner, little lamb. 
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O-ats and corn together, with molasses mixed in, and hay from the 
barn # 

\A11 of this is dinner for a hungry little lamb, 

\ • 

Bigxdog, big dog, with your wagging tail, will you tell me what 
you Tike to eat when dinner time is here? 

Good red meat and a big bone to chew* 
That's dinner for a big dbg* Bow-wow-wow* 

And you? m 

When dinner time is here and you are hungry too, 

will you tell me what you like to eat the very best pf all? 

%■ 

Is It hay like the horse or bu^s like the bfrd? 
Is It bones like the dog or sour milk like a. pig? 

Or is it potatoes and meat, carrots and peas, 
applesauce and cookies, and a big glass of milk? 

That's the very best dinner or you* 



EVERYBODY EATS 
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BLOCKBUILDING 



Techni ques of bl ockbui 1 di ng are si mul ated for teache rs 
through participation in a hands-on workshop. Staff from 
Bank Street ^College in New York City conducted the fnservice 
sessions. A slide presentation about the beginning of Oak 
Ridge' became the stimulus for building. After viewing the 
slides, teachers recreated parts of Oak Ridge— the fi rs 
bridge thatno longer exists, the only tall building in town 
(eight stories) and some of the ori ginal homes. .Art mater- 
ials such as paste, construction paper, crayons and card- 
board were available. to add to the constructions. Another 
group of teachers participated in a similar workshop and 
.afterwards built a' school of their dreams and a mansion of 
their dreams. .The .concept of working together was evident 
as they planned what would be Mn the buildings. 



Much .learning can take place in the tolock area: social 
studies— the world around the child; ma'th concepts'— numbers, 
length, measurement, balance, symmetry, categorizing; lang- 
uage— bit, little, up, down, etc.; learning to work to- 
gether. 

Children can be encouraged to write, label s or stories about 
their constructions. Books and pictures can inspire chil- 
dren to build in the block area. Other objects can be com- 
bined with the block area to add fine details to\:he con- 
structions. These objects include: small toj^J^ signs, 
cars, trucks, people or things made with paper and craybns. 
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Some books about blockbuilding which are helpful are: 
THE BLOCK BOOK by Hlrsch 

OPEN LEARNING IN EARLY CHILDHOOD, Chapter Z by Barbara 

... Day 

Teachers should Involve themselves 1ri the block area either 
directly or by observing. If children's interests are no- 
ticed, capitalize on it— for exmample, if a child is inter- 
ested in cars. Help foster creativity through books, art 
and science concepts, a study about wheels, for example. At 
the end of worktime in the block area, the teacher should 
initiate a responsible clean up. Children can be assisted 
in their clean up by diagrams cut frpm contact paper and 
placed on the shelf where the blocks belong. 



The staff developer often .introduced the block area to ~':he 
children. After doing so, the teacher would, receive a copy 
of notes that the staff developer made while working in the 
bl ock area. Patterns were pi aced on shel ves to hel p wi th 
clean up and clean up emphasized. 



SOME NOTES ON BLOCKBUILDING 

The role of the teacher, is one of preventive safety. 

When working in the block area with children the following 
rules should be stressed: 

° Do not' jitfalk on blocks. 

° Blocks should never be thrown. 

° Buildings or other constructions should be far enough 
from shelf to be able to get more blocks. 

° Building height— no higher than child's eyes. 
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0 Buildings should, be respected (not knocked, pushed, 
kicked). * , 

° .Generally three or four children-- more than that.' 1s 
too many (not enough blocks or room to build). 

ACTIVITIES— Examples of teacher involvement 

1. Place 2 double units at right angles in a conspicuous 
spot on the floor. m ' ■ ■ "* 

2. Be accessible to the students when blocks need to be 
handled. 

3. Suggest a "good, place" to build. 

4. Make/ suggestions of fthat.to build. 

5. Use stories to stimulate interest. 

6. Use pictures to stimulate interest. 

7. Discuss what students did over the holiday, weekend 
or day before to serve as a stimulus.' 4 

8. On some occasions leave the construction up , for the 

day. • „' ■ ' * '. ' 

. , • ' ■. ../" 

NOTES — The teacher works in the block corner 

Two patterns need to be completed for the shelf. 

Clean up was good. •» < 

Rotatio^r of small groups does not allow for choice in 
blocks;' some days children may want to work in blocks. 

Today serves as an introduction. This takes quite a bit 
of tims — other activities for children should be fairly 
independent when Introducing blocks to.be able to manage 
the group at one time. 

Set aside a time to look at the children— as , far as' 
socialization, language, other skills and planning. 
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SUBJECT AREAS 



Developing Responsibility 
Language Experience - 
. Mathematics 
Drama 
Art 
Movement 

i 

Science 
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DEVELOPING RESPONSIBILITY 



Young children feel secure In an environment in which they 
help take care of things. Placing a. name. In. a locker pro- 
vides a special place for the child to keep^belonglngs and 
Invites the child to; keep things there. / Displaying chil- 
dren's work around the room Indicates the /value of the work 
and also that the room 1s there for the dmd to use. Chil- 
dren can assist the teacher in collections of money and 
slips by having a special place to keep their money. 

Clean % up time is an . . excel lent way to develop 
responsibility. The teacher sets an example by guiding the 
children through clean up and conveying the message that 
care of ^materials is important. Children can help the 
teacher keep the room clean and organized on a dally basis. 
Although expecting the children to assist with clean up is , 
more time consuming in the beginning* because of the guid- 
ance children need when learning, the benefits will be great 
as the child understands the reasons for participation. 
Labels and pictures may indicate where things go. A chart 
showing who is responsible for cleaning up certain areas of 
the room is Ipelpful. When things get spilled or crayons 

mess up tables, show children how to clean up. 

j .. ■ 

i ■ ' 

When - children; arrive irv "be morning, they can help the 

teacher by turning their names over on ; an. attendance chart. 

Thhough the use of a Choice Board for managing centers, the 

child can select where to ,work^ A record of the day's 

activities cain be kept first by the teacher and later on by 

the child. ? : 

•v *' ■ 6 

>•.'.-. 

£ • ■ ' ■ ; . 
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Other suggestions for fostering responsibility Include: 

0 having pets 1n the classroom and allowing children to 
be responsible for. feeding and caring for them 

° growing a garden or having plants Inside the class- 
room 

0 d1 spl ayi ng a v1 stial record of th1 ngs the ch1 1 dren 

learn to do ' 

1 ' ' 

Examples of charts which can be helpful 1n the classroom 
follow. 1 
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tendance; chart 



Materials needed: 

1 sheet of posterboard ' 
library pockets (number determined by class size) 
'3x5 blank index cards 
glue 

Directions: 

Glue pockets to poster board. 

Write children's name on index cards* One name per 
card. (Actual photographs of children can be added or 
drawings by the children.), 

£lace a name card per pocket* 

The children turn their names over when they arrive. Only 
the children's names who are absent will show. The others 
will have been turned over so the names would not show. 



J3 
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I CAN CHART 



Materials Needed: 

1 sheet of posterboard 

pockets (one for each child) 

3^X 5 sheets of paper (many for each child) 

glue 



Directions: 

Glue pockets to posterboard. 

Write obje.ct1.yes for youp—prog ram. Record on 3 ,x -5 
sheets. J\sse"ss the children during the week. If they 
know the*4k111, reco(/cl on the 3 x 5 sheet arid date. 
Then the children place in the. I. Can Chart. 

At the end of each month, send the stapled 3 x 5 notes 
home. 

(Oxl ey) 
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JOB CHART 



Materials Ne&ded: 

1 sheet of posterboard 
library pockets (number determined by numbe 
3x5 blank cards 



r of $b£V~ 



, pictures of areas to be cleaned or jobs (actual photo- * 
graphs may be used) 

glue - 4 



Directions: 

Glue pockets to posterboard. 

Wr1 te chi 1 d ren 1 s na/nes on 1 ndex ca rds . One frame pe r 
card, ^ 

Put pictures of job responsibilities on. pockets* ^ 
Select children to perform the job for a week. 
Keep a record of the areas children work. 

c 

Watch the children to see if they do their job. Also' how 
well the job 1s completed and if the child enjoys doing the 
job. 
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LANGUAGE EXPERIENCE 



The Idea of a language experience approach to teaching 
reading 1s not new. It has been^with -us -since the turn of 
the century • While some^eacfte^s use this approach exten- 
sively, others use it to a lesser degree and some do not use 
it at all- -Rather than discussing reasons for this varying 
degree of language experience usage, "this paper will present 

a renewal of the Ideas -and- techniques -for motivating and 

teaching children us1nc±h1s approach. 



Themes, such as living things which are Interdependent with 
the environment, are central to the idea of language experi- 
ence. /Developing an environmental theme and drawing on the 
child's experiences, the teacher can help the child see the 
relationships 1n their surroundings. 

m < 

• > r 

Experiences of the child might be within. or beyond the walls 
of the classroom: - on the school ground, near the school, at 
home or on excursions. -Children need to communicate whaf 
their senses are relaying to them. Children need certain 
skills to help them learn to communicate both verbally and 
in writing. They fitted direction in scrutinizing objects 
closely so that their observations v^ll lead to better de- 
scribing, organizing, interpreting, synthesizing, hypothe- 
sizing, inferring and analyzing. 

The environment can -be the source of many experiences which 
can be invaluable in helping children learn logical 
thinking. Children can draw on their experiences and apply 
their knowledge to new situations easier if they have been 
guided in vocabulary development,, critical thinking skills, 
techniques of questioning and observation skills. 
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Teachers and parents can -as¥fst children 1n their learning 
by helping them develop skills 1n the fol lowing: observing, 
recall, comparing/contrasting, cause/effect, verbalizing/ 
communicating, 1 1sten1ng, locating information, .classifying, 
ordering/sequencing. 

Parents can also help their children by Introducing <them ; to 
concepts such as shape, color, size, texture, timet number 
and -design. • • . » « ■ 

Teachers partldpatd 1n/several workshops that supported the 
Idea of language experience,* Topics were: flngerplays and 
flannel board, stories, science, blocjc building and a specfaV 
workshop on language experience techniques and bookmaklng. 
There is r ".me discussion of those workshops In other sec- 
tions of this paper. 

Using a language experience' approach for beginning reading 

instruction Involves three major g*oals: 

■* * * 

. 1. to help the beginning reader understand that written 
language, like oral Janguage", is a 'form of communica-- 
tion ; 

• • • f <j 

2. to provide early reading materials that are^ meaning- 
ful to the child and easy to understand 

3 . to de vel op , t he . ski 1 1* of 1 ndependent readi ng , 

• (Endreweit , n.d„) 



Experi enees that act i vel y invol ve peopl e enhance unde r- 
standing. This knowledge provided the stimulus for aiwork- 
shop in which teachers planned a kindergarten class trip to 
the principal 1 s office* Their plans included: 

° talking with the children about the proposed trip 

° having the group develop a letter s to the prjnoipal 
asking permission to visit the office 

° reading the letter 

° reading l!he writtep response from the principal 
saying that it would be fine for them to visit and 
when to come 



making a list of questions to ask 



° talking about the trip and, perhaps, drawing or 
painting about it upon, their return to the classroom 

° making a. group book of the drawings and the chil- 
dren's dictated comments to the teacher ?bout the 
trip 




The. second part of the workshop involved making books with 

* ... . 

children—how to get started and topics to include. Books 
abojjt a variety of topics can be written by the* children. 
. Some sample tittles for these books are': ./;•;: 

All, About Me, * - 

M . When I Grow Up..-. . 



Things You Can Do in Our Town v 
Tnings You Can See in pur Town 
My Family 

Things I Like to Do 
Food I Eat 
Poems I Like 

Things I Saw at tfhe F^?m 

All About Fall (SjyalTg, Summer ~r Winter) 

Shape books can be made using the shape of an object. Ideas 
for shape books are innumberable : alphabet letter, animal, 
truck, holiday shapes, etc. 

In making a shape book,/ the child is prompted by the shape 
to dictate^ a*- sentence to the" teacher. The child then 
illustrates the page. At another time, the child may do thp 
next page. This process continues until the book is com- 
pleted, a process wh^ch may take several days. The skills 
of dictating, writing, illustrating, listening' and reading, 
are strengthened over time* The child is able to see spoken 
words become printed r?:^er and develop the concept of 
written comnrfi«4rcation. . (Endfe^'eit * n.d.) 

Pictures cut from magazines cen also be used to make books.* 
Pictures can be pasted on pages to' form the sequence of a 
stp^y. Alphabet books are easy for young children "to* make 
when they cut pictures : from magazines . 

Class charts and class books' can be made about any group ex- 
perience. They are more difficult with* ja large group, be- 
cause it is difficult for everyone to contribute and agree 
on what should be written. .Some ideas for charts include: 
Tastes* I Like, Tastes. I ' Don't Like, The Fire Drill, Our 
Caterpillar, Our Trip to the Principal 1 s Office, The Cafe- 
teria, 4 Our Playground,. Things We Do at School , and Seeds and 
Seed Coverings. . / V 



In a^ition to making books and charts , music, drama, poetry 
and art also combine to develop language for the child. A 
painting by a child can easily have a story written to go 
with it. ^y writing on a separate piece of paper, the 
teacher can record the story and also v save the beauty of the 
art work. 
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MATHEMATICS 



An emphasis upon concrete objects for teaching mathematics 
to young children was evident in our manipulative 
workshops. - Teachers were presented information about 
Pi aget 1 s devel opment al stages and thei r characteri sties . 
Included in ^he booklet for teachers were activities that 
could be used for teaching math concepts-, Teachers shared 
manipulatives with each other that work for them in their 
classrooom. Cuisenaire rods were presented to the teachers 
and th r -v experimented with them in much the same way that 
the children would. . This style of workshop encouraged 
teachers to order and use cuisenaire rods in t^e classroom. 

A math center can be set. up in the^l assroom. Materials 
that are useful in the center are: objects for counting, 
buttons or beans for classifying, scales for weighing, 
paper, pencils, cuisenaire rods, teacher-made games, beads, 
parquetry, puzzles, number lines, fel-t numbers and objects, 
pegs and pegfeoards, geoboiacds, dominoes, yarn, bottle caps, 
macaroni, st/raws, catalogs, newspaper $ds and books for 
reference. Children working in the. block center are also 
working with math concepts as the^build. 

Individual notebooks can be kept in? the center for keeping 
notes* and records about ind! vidua* children. Children pdn 
work in the center independently and observed by the 
teacher. The teacher may, at times 5 choose to pul,l a small 
group together fn the center to, teach a new skill or rein- 
force a concept already learned. • ^; .v 

/ '■ • '. — • , ■ '. 

Musical selections % Doetr^/ and finder Dlavs are additional 



DRAMA 



This learning center is sometimes known as the housekeeping 
center or the doll corner. By changing the name to dramatic 
center, the area is open to many other ideas. The children 
can use the center to portray family living.. 

As their world expands and they , learn about the world in 
which they live, the imagination of the children can trans-- 
form this center into whatever they wish. It can become: 

1. k\ office (the pricipal's office, the doctor's or 
dentist's) complete with a typewriter, chalkboard, 

( secretary and' principal . 

i 

• I . : ; 

2. j A restaurant -with menu and goods to cook and people 
' " 'to eat- the food, as well as serve the food* 

3. A grocery store with grocery bags, .canned goods, 
storekeeper, shoppers and cash, regl ster'. 

■ ( 4. A children's museum . ° . 

s 5. A department store which Includes pretend items f;o 
sell and a cash register. x . , 



6. A toy store 

7. A circus or zoo 

8. (A post office 



9. A gas station 

i 

10. An airplane cockpit 

11. The children's section of a bookstore 

The content that a teacher provides in the classroom through 
the materials used, the books read and the trips taken can 
support the imagination of the children. -A few props can be 
added to get t^ children going. Together the sta r and 
children developed several of the ideas mentioned above in 
the dramatic center. The principal 's office wis" 'i success 
as the children acted out their impressions of the new dis- 
cipline system implemented at the school. 



ART 



Ideas for the art area were often a result of classroom ob- 
servations. Discussions were held about vhat should be In- 
cluded at an- art center. Big pieces of equipment Included: 
an art easel, a work table and storage for materials. Ma- 
terials included various assorted colors and textures of 
paper, scissors, paste, magazines, junk materials, seeds, 
magic markers, paints, crayons, pencils, fabric, fingerpaint 
end playdough. 

Teachers were encouraged to include many opportunities for 
the children to draw either whatever they wished or about 
specific topics. By planning for the art center, the 
teacher could provide a variety of art activities and sup-* 
pot-t other content areas c For example, in the art area 
children could be cutting zut casting foods and painting at 
the aasel . 

There are many books a\ alleVj, to assist the teacher as an\ 
art center is developed. ! i .yt v -.^;hops were provided by Bank 
Street College on Tray Painting and Clay. The workshops 
were hands- wn— the teachers made objects with clay and 
painted using newspaper, furniture~casters r; trays »;.wtfefy and 
brushes. , • • / ; ■ - • 



MOVEMENT 



A space in the room may be used as a movement center. If 
space does not permit this inside the room, then this area 
can be outside the cl assroom 1n the hall or on a hard 
surface. 

Some activities 1n movement can be Introduced to a child in 
a small oroup. Activities which* occur 1n a movement center 
should be planned to meet broad goals and objectives in 
movement. Many skills to be learned do not require special 
ecu1pment„ A good time to do these activities would be 
during free chu-ce or center time. Many activities may be 
done Independently. The young child will benefit from 
practicing the skills again and again. 

Materials for a movement center include: 

balance beam. cardboard blocks 

wagons record player/records 

tricycles balls 

water table boxes . 

hula hoops jump ropes 

teacher made material s: 
bean bags 
paper balls ' 
rope 

. • : . / . . - ,;• 

Rosemary Althouse gives a description of jnovoment ski lis for 
the year in- her book THE YOUNG CHILf>« • More complete 
information cn thin book 1s available in the bih - > ; jgraphy. 
"Activities for teac^ii rig irroveitent follow. 
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Nylon (Stocking) Racquets 



Eye-hand coordination, visual tracking, 
balance, whole body coordination, 
spatial judgment , -fi gure-ground 
discrimination 

Any age 

Materials: Nylon racquets. A balloon for each two 
children, string or tape for center 
line, rubber band 

Jo make racquet--pull tbe coat hanger into a diamond 
shape, and stretch the nylon stocking over the coat, 
hanger. Fasten the stocking at the neck of coat-hanger 
with a wire Me or rubberr band. Bend the hook of the 
coat hanger into a closed loop. You nay draw a face 
onto the racquet with a magic marker. 

DirectiQns: Children tap baloon across line. They 
should not step over line and should go behind other 
player to get balloon out t of that court. 



Skills: 



Age: 
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Dog and Squirrel 



Visual steering of the hand toward a 
precise target (aim). Rapid processing 
of visual information: space-distance 
r judgments . Perceptual awareness 
, (figure-ground and form Constance 
di serf mi nation . ) Integration of 
kinesthetic and visual information 

Al 1 ages 

Materials: Chalkboard and chalk 

0 

Directions: One person is %he dog and the other is a 
squirrel. The dog chases the squirrel. Each jump by the 
squi Tel is represented by a dot or small circle. The 
dog follows with a straight line. Each time the 
squirrel makes a dot, the dog follows with a straight 
line. This continues until the dog runs up the* tree. 
Chijdren may stop or change places. At the end of each 
game, the children should. stand away from the board and 
study their work. At this time the child may see shapes 
such as triangles dh the board. A new game can be 
played, "Find the Triangles." A child may outline the 
triangles »fi"th colored "chalk. 

/ (Wirth, Marian Jenks) 



Skills: 



Age: 



Clay Tray 

Skills: Strength of the muscles needed for 
printing and handwriting, eye-hand 
coordination, shape recognition, small 
space awareness. 

Age: Young children 

Materials: Four sticks of clay in ^|cookie tray 
spread 3/8" deep evenly over the tray. 
An old pencil for writing. 

Directions: Child draws in the clay, traces stencils, 
makes lines, simple designs , ^shapes and letters. 
(Requires a lot of pushing and' pulling.) When the clay 
gets choppy, have the child help you smooth it out .or 
warm in oven . 

To store: Cover with plastic. 

M 

. , 1 



Toss-Jump-Pick 



Skills: Coordinating eyes, hands, body and 
feet, space judging 

\ 

Age; All ages 

4 

Materials: Bean bag for each child using the 
center. 

Directions: The teacher will- need to demonstrate and 
children should practice separately or with only one or 
tv i individuals depending -on space. With children 
standing on the starting line, toss the bean Ijjag in 
front of you onto the floor, aryf distance that you can . 
jump over. Next, jump over the bean bag so that all. 
parts of the foot are ahead of the bag. If you didn't 
quite jump over it, t*^ bean bag must be picked up and 
you return to your original throwing place for another 
try. Assume you did jump over the bean bag. Now you 
turn your body and without moving'your feet, bend over, 
pick up x;h& bean bag and toss it ahead of you again. 
Repeat the toss, the jump and the pick up until you are 
back at the starting line. 





Punch Out 


Skills: 

V 


Manual dexterity — form recognition 


Age : 


Primary 


Material s: 


\ small rectangle of carpet 

(12" x 15"), paper, old ball point pen, 

sty ro foam ttrays. 


Directions: The teacher draws geometric designs on a 
sheet of paper. Place the paper on top of the carpet. 
The child punches holes in^the paper. The child may 
then tear along the punched* holes. Afterwards, s/he may 
fit ,the pieces back like a simple puzzle. 


Variation: The child may copy from a- picture model or 
make his/her own. 



Hoop-Hop 



Skills: Counting while jumping. .Strength, 
agility, balance and coordination. 
Matching visual, auditory and 
kinesthetic information to an » 
intellectual -symbolic concept. 

Age: Primary grades". Younger children will 

• ■ benefit from practice of a-simplified 

version. 

.M-.erUls: Hula-hoops or rope or chalk circles 
placed in a row. Always start on tne 
left; move to right; This *gan;a could 
b? ohe section of .an obstacle course. 

Directions: Demonstrate the jufrps and counts. Discuss 
how hard it is to keep the jumps and counts together. 
The child walks into th^- second hoop and jumps twice „ 
"one, two." Then s/he walks into tFte third hoop, jumps. 
trii;ee times, etc* • ■. • 

Comments: It sounds so easy and is-^-from an adult 
point of' view* The teacher ahould supervise the jumps 
closely at first, giving help as ne ^d and settling 
for an imperfect match of jumps and counts from some 
chil dren. * ' " , : 



Stenci 1 s 



Skills: Shape recognition--eye-hand 

coordination. Arm~hand-finger strength 
(the handwriting muscles). Small space 
and distance discrimination and 
judgment 

Age: Al 1 ages 

Materials: Chalkboard and chalk; large stencils 
* .in the five basic shapes: circle., 

square, triangle j rectangle, diamond 
made of posterboard. 

Directions: Brace the stencil and trace on the inside 
a set number of -times* Hmve the stencil and try to 
draw shape. Place your stencil on top of your drawing 
to see how close you were. Repeat going thg* opposite 
way. Try your other hand.'- 

Variations: Decorate the drawings. Make a face, 
house, car. Use several stencils; make a picture or 
design. Find basic shapes ,in the room (door, window, 
clock). Draw a shape with dot-to-dot guides instead 
of 'Stencil. Make a puzzle by drawing shapes on top of 
shapes. Use the stencils (or smaller ones) with paper 
and pencil.* Identify stencils by feel, with eyes 
closed. 
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Improvised Obstacle Course 



Skills: Space judgment. Balance and 

coordination, (espcially eye-foot <- 
9 coordination.)' Agility. . Response to 

visual signals. * Comparative body 
awareness in various space situations." 

Ages : Al 1 ages 

Materials: Readily available objects from the 

classroom: chairs, tables, ropes or- 
string, chalk, masking tape, large 
blocks, yardsticks, etc. 
Directions: Arrange obstacles around the edge of room 
or in as large a circle as space permits.. 

• ■ 0 

1. Chairs placed about one foqt apart for children 
to walk between without touching ~ 

2. Chairs placed like ski flags to zig-zag around. 

i3. Chalk marks to jump over, across, or to use as 
footprints. 

4. String or ropes arranged as straight, curved or 
zig-zag lines to walk beside or as circles to jump 
into. * , 

5. Masking tape hop marks; masking tapes to jump 

in - . } 

6. Large blocks to step over without touching, or 
to step on like stepping stones. „ \^ 

7. Yardsticks to walk heel-to-toe or placed across 
chairs to crawl under, and/or step over* 

8*- Table as a tunnel . 

Start children at various points on the course. In a 

large class, children could move in pairs or three's. 

Remind children that they should keep a safe distance 

between themselves and the chil (Jrerr they follow. 

Optional: children may move to next station only on 

tom-tom signal. >fWirth, Marian Jenks) 
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Skills: 



Age: 



Suspendable 8-ii*- 

Near and far focus vf the oyes, 
tracking rhythmic conr.onition of beta 
hands together, or separitaly, numbers 
*and counting,, 

Adaotable to al 1 



Materials: A wif fie 'ball, poi^is* ^Igtfn face or 
target by doormv 

Directions": Secure thVball to th* Norway. The ch :< :^ 
bats the ball. L^ter, s/he may try ft> hit t*"»e target. 
For a change, the ball may be raised h*3b so that tKr 
child must jump to hit the ball with open hand or 
paddle. 



j 
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Foot and Hand Prints 

.Skills: Right and left awareness, naming, space 
judging, body awareness. 

•Age: All ages - 

Materials: Fifteen or more poster board soles,. 

preferably in two colors (15 red rights 
1 and 15 green lefts). A set of eight 
. pairs of hand prints all 1n one color. 
If your classroom size permits, you can 
make them of felt and they will cllfig 
to the carpet. 

i 

Directions: Discuss how our hands and. soles match t*he 
curves of the cut-out model. Arrange footprints in an 
easily-walked pattern across* the floor, all red prints 
for the right foot, green prints on the left. (Masking 
tape may be used to hold the prints down.) .Explain 
that the right foot must step ,nly on red and left foot 
on green. Never mind if young children do not. fully 
•understand which 1s right and which is left, in doing 
this and other right-left games, they will become 
slowly,yncreasingly aware of their two sides.. The 
teacher Ishould give as much help as needed while 
children are ^moving through the course, perhaps having 
only one child go through at a time for a while. The 
teacher may want, to mark the right toe with j| rubber 
band, a ribbon around the ankle or with an old large 
sock pulled over the shoe. As the chldren become adept 
at the game, a few hand prints may-4)e-added -to the 
right and left sides of the walking course. As the* 
children spot a har^-prf-nt f they should touch dam a 
hand u- hautd- print • 
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Sponges 



Skills: Strengthening, coordinating and 

loosening the arm, hand, wrist and 
shoulder musculature that is (or will 
be), used in writing. " 

Age: All acjes 

Materials: Chalkboard plastic cup for water, and 
cut-up squares of synthetic household 
sponge, about 1 " x 1 m x 3/4". 

Directions: Place a couple of teaspoons of water in a 
cup to dampen sponges. Child makes large circles with 
sponges. Other writing strokes and drawings-may be made 
on the board. The, young child may not obtain smooth 
and rhythmic motions with chalk or sponges, and should 
be encouraged to use the sponges in the best way that 
s/he can. 
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Balance Beam Exercises 



. -l. Walk-forward on. beam, arms .held sideward* 

2..* Walk backward on beam, arms held sideward. 

3; With arms held sideward, walk to the middle, turn around 
and walk backward. 

V Walk forward to the middle of the beam, then turn and 
walk the remaining distance sideward left with weight on 
the balls of the feet. 

. 5. Walk to center of beam, then turn and continue sideward 
right. 

6. Walk forward with left foot always in front of right. 

7. Walk forward with right foot always in front of left. 

8. Walk backward with left foot always in front of right. 

9. Walk backward with right foot always in front of left. 

10. Walk forward with hands on hips. 

11. Walk backward with hands on hips. 

12. Walk forward and pick up a. blackboard eraser from middle 
of beam. . 

" S. - " 

13. Walk forward to center* knee i on one knee, rise and 
continue to end. 

14. Walk forward with eraser balanced on top of the head. 

15. Walk backward with eraser balanced on top of the head. 

16. Place eraser at center of beam. Walk to center, place 
eraser on top of head, continue to end of beam. 

17. Have partners hold a wand 12 inches above the center 
beam. Wa?v forward on beam and step over the wand. 

18. Walk backward and step over the*wand. 

7 102 
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19. Hold wand at he ght of 3 feet. Walk forward and pass 
under the bar. % 

20. Walk backward and pass under tf^e bar. 

21. Walk the balance beam backward with hands clasped' behi'nd 
the body. 

$ 

22. Walk the beam forward, arms held sideward, palms down, 
with an eraser on the back of each hand. 

23. Walk the beam backward, arms held sideward, plarns up, 
with an eraser, on the top of each hand. 



24. Walk the beam backward, arms held sideward, palms down, 
"with an eraser on tNi back of each hand. 

25. Walk the beam forward, arms held sideward, palms up, 
with an eraser on the top of each hand. 

26. Walk the beam sideward, right weight on balls of feet. 

,27. Walk the .beam sideward, left weight on balls. of feet. 

28/ Walk forward to middle of beam, kneel on one knee, 
straighten right leg forward until heel is on the beam 
and knee is straight. 

29. Walk forward to middle of beam, kneel on one knee, 
straighten left leg forward until heel is on the beam 
and knee is straight. Rise and walk to the end of the 
beam. 

30. Walk backward to middle of beam. Kneel on on* k.nee, 
straic righ. i£g forward until heel is on the beam 
and knee is straight. Rise and walk- to end of beam. 

31. Walk backward to middle of beam, kneel on one knee, 
straighten left leg forward until heel is on the beam 
and knee is straight. Rise and walk to end pf beam. 

33. Hop on left foot the 'full length of beam. 

34. Hop ui right foot the full length of beam, turn around 
and hop back. * * ) 

35. Hop. on left foot the full length of beam, turn around 
and hop back* - 
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36. Walk to middle of beam, balance oh one f aot , turn around 
on this foot and walk backwards to the end of the beam* 

37. Walk to the middle of the bearn left sideward 3 turn 
around and walk to end of/ right si'deward. 

38. With arms clasped about body in rear , wal k the beam 
forward. * * 

39. With arms clasped about body in rear, walk .forward to / 
middle, turn, around once, walk backward the remaining 
distance. ' • 

40. Place eraser at middle of beam, walk out on it, kneel on 
one knee, place eraser on top of head, rise, turn around 
and walk backward the remaining .distance. 

41. Walk the beam backward with an eraser balanced on back 
of each hand. 

42. Walk* to middle of beam, do a right side* support , rise 
and walk to end. 

43. Walk to middle of beam, do a left side support, rise and 
wal k to end . x 

44. Place eraser on middle -of beam. Walk out to it, kneel 
on one knee, pick up eraser and place it on the beam 
behind pupil, rise and continue to end. 

45. Walk to* middle of beam, do a balance stand on one t ;ot, 
arms* held si^ward with trunk and free leg held 

. izontal ly. 

46. Placs eraser at middle of beam, walk beam sidew^ri, ,-ick 
up eraser, place it on right side of beam, turn around 
and walk n'cht sideward to end of beavu. 

47* Hold wand 15 inches above beam. Balance eraser on head, ■ 
walk backward stepping over wand. / 

48. Hold wand 15 inches above beam. Balance eraser on head, \ 
walk forward stepping over wand. 

49. Hold wand 15 inches above beam. Balance eraser on .head, 
walk .sideward right, stepping over wand. 

f 

50. Hold wand 15 inches above beam. Balance eraser on head, 
walk sideward left, stepping over wand. 
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51. Hold wand 3 feet' high, Walic forward, hands on hips, 
pass under bar. ^ 

52. Hold wand 3 feet high. Walk backward, ..hands on "hips, 
pass under bar, ^ 

53. Hold piece of^paper at right angle so it will stand on 



beam at ^tri^rniddle. Walk to paper, kneel, pick it up 
with teeth, rise and walk to end of beam. 

54. Place paper as in 53, walk out to it, to a left, side 
support, pick' up paper with teeth, and walk to eno of 
beam. S 

55. Place paper as in 53, walk Out to it, to a right side 
support, pick up paper with teeth and walk to end of the 



56. Hop to middle of beam' on left foot, turn around on the 

same foot and hop backward to end. 

* * * 

57. Hop to middle of beam on right foot. Turn around on 
. same foot and hop backward to end T 

58. Walk beam forward, eyes closed. 
59-. Walk b^rjm sideward, eyes closed. 

60. Walk beam backward, eyfcs closed. - 

61. Stand on beafa, feet side '~>y side, eyes closed and record 
number of seconds balance is maintained. 

.62. Stand on beam, one foot is advanced of . the other, eyes 
closed and record number of seconds balance is 
maintained. - 

63. Stand on right foot eyes closed and record number of 
seconds balance is maintained. 

64. Stand on left foot, eyes closed and Vecord number of, 
seconds balance. U maintained. 

.65. ,Walk beam sideward left, eyes closed. 

66. Partners St. rt at opposite endsrwalk to middle, pass 
each other and continue to end. 

67. Place hands on beam; have* partner hold legs (as in 
wheelbarrow race) and walk to end. 




beam. 
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68, Same as 67, but partner walks with feet on bean, "instead 
of the ground, straddl ing- the beam. i ■ 

69. "Cat walk" on beam, walk on "all fours", hands and feet 
on beam. 



Note: Standard beam size: i x 4 x 10 inches. Supports 
1 x 4 x 10 inches. 

As pupils improve in balancing skills make another beam with 
the top tapered^ down to one inch in width; another with 
a half inch top. 

Issued by: 

Health & Physical Education Department^ 
Office of Superintendent of Public Instruction 
Springfield, 111. 
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SCIENCE 



Science for young . chi 1 dren involves understanding and ex- 
ploring the world around them* Often science concepts are 
taught in isolation, yet many science concepts and skills 
are compatible with those' of language arts • Classifying, 
observing, - describing, verbal izing, predicting, 1 istening 
and recording are a few of the common skills.. Many experi- 
ences that happen on a daily basis > provide a framework for 
the extension of language. , ♦ 

Examine the learning in the following activity. 

♦ > 

Take a walk around the school drea and observe. everything in 
sight that is«one color. Make collections of objects if 
possible. Green is a good color for starting; The col lec- 
tions 'will show' a range in colors from dark to light. 

* * " 

Lists may be printed on the board or paper after returning 
from the walk. ' Colored chalk or magic marker can be used to- 
print the color word of the picture beside the word. 
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This activity can^tie extended to ^ learn the specific hues of 
colors. Color cftarts are helpful with this: 



avocado - car emerald - bottle * 

moss - house jade -grass 

? , t (Allen and Allen, 1969). 

Cooking with young children can teach nutrition, science, 
math and language. Children can read by using recipes. 
Individual cooking can be done using the book CUP COOKING by 
Barbara Johnson /ind Betty Plemons. Children read individual 
pictures which explain in a series of steps what tJ cook. 
By working together on recipes, teachers can make the indi- 
vidual recipe cards and exchange them. They may then be 
bound into a book, for future reference. Books of interest 
as- one prepares the science curriculum for'the year are: 

LANGUAGE EXPERIENCES IN EARLY CHILDHOOD - by Claryce and 
* Roach Van Al Ten • 

SCIENCE EXPERIENCES FOR YOUNG jCHILQROT^ by Rosemary 
Althouse^ and .Cecil Main, Jj^r^(A set* of ten books: 
Pets, Sen sfes, Air,. .Water, Magnets, Seeds, Wheels, Food, 
Colors ; * As We -Grow. ) 



RESOURCES FOR CREATIVE TEACHING IN EARLY CHILDHOOD 

i 

EDUCATION - by Bojinie Flemming and Darlene Hamilton, 



The magazi ne 5 Sci ence and Young Chi 1 dren , has a sect ion 
devoted to early childhood. Children's literature, flannel- 
board stories and finger plays also heightened interest i/i 
science. 
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The teachers participated in a- workshop for science whicfT 
highlighted th use of ^bulletin boards, learning centers, 
scavenged materials, cooking and shoebo,x laboratories, 
Shoebox laboratories, developed included: * 

Using the Magnifying 61 ass * A Seed Sorting kit 

The Food^Groups Animal Cards - Classification 

A Seed Kit <> Experimenting with Colprs 

Magnets 

An activity that can be fun to both teacher and children is 
growing a garden. The original purpose of the garden was to 
combine science with literature. A list' of othfer suggested 
experiences, topics for sciehce study, and a description of 
shoebox laboratories follows. , 

'Activities That May Be Applied to Science Studies 



1. Growing seeds and plants 

2. Taking care of animals as pets 




3. Walking trips near the school to look at nature; for 
example looking for evidence of spiders 

.4. Drawing pictures ° ^ 

5. Recording what is observed—by teacher recorded in 
scrapboqks, books, charts 

6. Photography 

7. Making graphs to display information 

8. Field trips— zoo, farm, bakery, etc. 

9. Language experience—using charts and making books. 
10. Experiments 
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11. Making collections—rocks, seeds, shells, things found 
on walk, etc. » 

12. Chi ldren 's 1 iterature, finger plays , puppets, flannel 
stories 

13. Making scrapbooks 

14. Cutting pictures from magazines to form collage 

15. Mounting pictures for display - 

o 

16. Displays created to stimulate interest— should be able 
to be examined;, perhaps a special table at science cen- 
ter 

17. Cooking experiences using, recipe charts 

18. "Feely" box 

19. Keeping a record of observations v 

20. Rubbings ' r 

21. Making graphs of information 



Topics for Science Study 



Teachers will need to select concepts to be studied and 
develop the program according to the ' abilities -of the stu- 
dents. 
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Living Things 



Animal s 



Plants 



Human Beings 



amphibians 
reptil es 
bi rds 
fish 
insects 
zoo , ci reus 
farm 
pets° 

field & forest 



wild flowers / 
garden flowers 
seeds / 
food plants 
trees & shrubs 
woods & grasses 
simple/plants- 
molds / 

commercial crops 



size / 
growth 

parts of body 

health. 

nutrition 

interest 

senses 



Earth Science 



seasons 
temperature 
precipitation 
water 



earth 

magnetic pull 

air and air pressure 



Chemistry 



chemical garden 
congeal ing 



rust 
ghange 



lever 
fulcrum 
screw 
balance 



Physical Science 



incl ined plane 
wheel and ^axle 
gears 



(Wills-and-Lindberg, 1967) 
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Shoebox Laboratories 



A shoebox science kit consists of simple material s and in- 
structions designed to teach a specific science concept. 
The learner manipulates the\material s guided by the instruc- 
- tions provided. A shoeboxr science kit provides *the child 
with an independent activity. It* also makes available* to 
the teacher a more laboratory ..priented science program with 
a minimum of space and equipment.' 

The materials used should be inexpensive and may be begged, 
borrowed or purchased locally. The shoebox is more attrac- 
tive when painted with tempera, covered with cloth or con- 
tact paper, or decorated -in some ; other way. The instruc- 
tions will always be available if they are glued to the in- 
side lid of the shoebox. Attach the identification cards to 
both ends and one side of the box. A picture could be used 
to identify the cpnteht"s~for chi 1 dr^rinjrrabte to read. Shoe- 
box science kits can be stored conveniently on shelves and 
used by the children after the . instructions . have been ex- 
plained by the teacher. 

The teacher will want to be sure the children understand how 
and when they may use the science shoeboxes. Shoebox 
science kits have no inherent power by themselves. They are 
no substitute for good teaching. They do provide an intel- 
lectual stimulus and offer an opportunity to help children 
become 'more self-directing. Shoebox science kits will func- 
tion best when the teacher is able to establish a. comfort- 
able classroom environment that is responsive to the inter- 
ests, needs, and acti vitj;/*pf children. 



Shoebox labs ar not new on the educational scene. The 
Teacher Center at Durham School, Phi 1 adel phi la , Pennsylvania 
has made use of shoebox labs.ia many subject areas, -Inter- 
ested teachers will also want to read: 



Armstrong, Patricia, "Shoebox .Laboratories," Science and 
Children , IV (March, 1967), p. 21. 

Brubaker, Stella and Robert Patterson, "Shoebox Ecology," 
Science and Children, II (February, 1965), p. 13. 

Heimler,^ Charles H. and. James Cunningham.' "Autc- 
instructional Materials in Science-^—** Methods 
Courses," Ame^i can Bi ol ogy Teacher , XXXIV (January, 
'1972), p. 25^2TT ~ 

Patterson, Marvin D. "Individualizing Science Instruction 
Within Project PLAN," Science Teacher, XXXVII 
(December, 1970), p. 33-35. 

Sobolewski, Chester A. and Lynette B. Fung, "Science in a 
Shoebox," Grade Teacher , XXXIII (September, 1965), 
p. 148-149. 
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